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Head of School  
overview
At the end of our School’s second year 
in existence, I am delighted to report 
outstanding outcomes in student 
satisfaction and achievement. In 2021, 
thanks to the generous philanthropy 
of the Ramsay Centre for Western 
Civilisation, our program continues to 
realise Paul Ramsay’s vision, to grow; 
and take increasingly stable shape. This 
year we saw the rollout of our 2nd year 
subjects and welcomed new students 
and academic staff to our community. 
Most importantly, our staff and students 
are thriving and coping well with the 
considerable challenges facing us all - 
some of the most disruptive, life-shaping 
events in recent living history.

Since its inception, students in our Bachelor of Arts in Western 
Civilisation degree have achieved culminative results that far 
exceed the University average, with nearly 80% of their final 
grades attracting Distinctions or High Distinctions. Subject 
evaluation data from 2021 reveals our students to be among 
the most satisfied in UOW. Crucially, they report feeling more 
challenged, in their thinking than any other cohort in the 
University. 

These results are a tremendous testament both to our students 
and the dedicated work of our academic and professional staff. 
I am incredibly proud of the way our staff and students, through 
their support for one another and keeping their focus, handled 
quite incredible obstacles quite brilliantly. They managed to 
deal with all that 2020 threw at us when first launching our 
degree, but also the extended lockdown and the move back to 
online teaching for a second time in Spring Session 2021, after 
a short return to campus in the Autumn Session of 2021. They 
have passed a real test of character, demonstrating a genuine 
capacity to flourish even in the face of great adversity.

A distinctive feature of UOW’s Bachelor Arts in Western 
Civilisation is that all of its core subjects get students to hone 
their thinking by asking the big philosophical questions raised 
by great works of art, literature, religion, science, philosophy 
and politics. They learn to be both intellectually fearless yet 
intellectually humble – they develop the capacity to stand 
back; to see many sides of an issue or argument; to be open to 
evidence and challenge; and, most of all, to be ready to change 
their minds. 

As world events continually remind us, our high-quality 
liberal arts degree is still very much needed in this day and 
age. It is also proving to be extraordinarily popular. We saw 
a 30% increase in applications from high achieving students 
in 2021. When interviewing students about what attracted 
them to our program, their consistent answer was that they 
loved the subject matter; the breadth and challenge of our 
core offerings; and the fact that they could find nothing like it 
anywhere else in Australia. 

Looking to the future, our School is taking active steps to 
connect with gifted and talented students from all across 
Australia. It is sponsoring and supporting Ethics Olympiad and 
Philosothon initiatives that deliver educational opportunities that 
foster intellectual and civic virtues in citizens and future leaders, 
and attracts school-age students from diverse backgrounds who 
share a love of deep thinking, argument and reasoning.

For a second year running, students in the 
School of Liberal Arts are amongst the most 
satisfied and highest performing in UOW.” 
Professor Theo Farrell  
Deputy Vice-Chancellor Education, University of Wollongong

B
ac

h
el

or
 o

f A
rt

s 
in

 W
es

te
rn

 C
iv

ili
sa

ti
on

 2
0

21
U

n
iv

er
si

ty
 o

f W
ol

lo
n

g
on

g
2 3

B
ach

elor of A
rts in

 W
estern

 C
ivilisation

 20
21

U
n

iversity of W
ollon

g
on

g



CURRICULUM CURRICULUM

Curriculum Bachelor of Arts in 
Western Civilisation 
In 2021 our academics, with the unflagging assistance of UOW’s 
Learning, Teaching and Curriculum unit, created the entire 
second floor of our degree’s core architecture. This included the 
design and delivery of six brand new subjects. 

In Autumn Session 2021, students engaged with the poetic, 
literary and religious texts in Classics of the Middle Ages and 
Early Renaissance; the foundational philosophical works of 
rationalism and empiricism in Early Modern Philosophy and 
the big questions of religion – concerning the nature of God, 
the problem of evil, miracles, and the relation between faith 
and reason in The Philosophy of Religion - Faith, Reason and 
Revelation.

In Spring Session 2021, students were introduced to works from 
one of the richest periods in European literature, encountering 
a great variety of form and genres, as they explored tragedy; 
epic romance; Christian epic; sonnets, and that great formal 
innovation of the period - the novel in Classics of the Late 
Renaissance; philosophical questions about the nature and 
origins of scientific methods and thinking in The Rise of 
Western Science; the literary greats and revolutionary energies 
that drove change in the long eighteenth century, and took 
the world to the very brink of modernity in Classics of the 
Enlightenment and the Age of Revolutions.

Subject descriptions, key readings, assessment types and 
weightings are provided throughout this section in order to give 
a deeper insight to central aspects of our core undergraduate 
program.

Teaching methods
All of our subjects are structured around a weekly diet of 
activities that incorporate a varied array of teaching methods, 
learning opportunities, and assessment support and training. 
Each week students schedule their study around set and 
recommended readings; a lecture precis that provides crucial 
background on the content and tests student understanding 
through online tasks; an hour-long, context-setting lecture; 
structured seminar tasks involving peer interviews and whole-
group discussion; and small group, student-led tutorials. 

There is strong evidence that, as a complete package, this 
range of methods prepares our students well and gives them 
confidence to challenge, critically and for themselves, the great 
works with which they are engaged.

We also provide a variety of assessment training activities for all 
students, some are built into subjects, with others being offered 
in online settings and special workshops and consultation 
sessions. For example, students present and discuss essay 
plans and drafts with one another in scrum sessions to test 
ideas and to get early, informal feedback as they work on their 
assignments.
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CURRICULUM CURRICULUM

Subject descriptions – first year subjects
WCIV 101 
THE GREAT CONVERSATION

This subject is foundational for the entire degree. It provides 
basic training on how to approach great works and prepares 
students for studying this degree. Students are introduced to 
an updated idea of Hutchins’ (1952) ‘the great conversation’, 
becoming acquainted with the educational vision that 
underpins their liberal arts degree. Focusing on exemplary 
‘works of genius’ students learn how to engage with and 
appreciate great intellectual and artistic masterpieces. In each 
case, students confront the philosophical questions raised by 
the work. They explore how great works of Western civilisation 
speak to one another across the ages and how those works 
might be viewed from diverse perspectives, both within and 
beyond Western traditions of thought and art. Students learn 
how their studies will advantage them in their lives and careers 
and discover why a liberal arts education is of contemporary 
relevance.

KEY READINGS

Hutchins, ‘The Great Conversation’; Baggini, How the World 
Thinks (selections). Loos, Ornament and Crime. Freud, 
Mourning and Melancholia; ‘The Moses of Michelangelo’; Henry 
James, The Golden Bowl. Jane Austen, Pride and Prejudice 
(selections); Martha Nussbaum. Love’s Knowledge (selections); 
Schopenhauer, “Genius and Virtue”; T.S. Eliot, Tradition and 
Individual Talent; Tolstoy, What is Art? (selections); Vasari, Lives 
of the Most Excellent Painters, Sculptures, and Architects 
(selections).

ASSESSMENT TYPES AND WEIGHTINGS

Critical Review, 10%; Essay Plan, 10%; Essay, 35%; Critical Review, 
10%; Digital Object, 35%.

WCIV102 
CLASSICS OF ANCIENT GREECE

Ancient Greece produced some of Europe’s finest and most 
lasting works of fiction, history and theatre. In this subject, 
students will become acquainted with a sample of these great 
works, exploring Ancient Greek ideas and ideals of, for example, 
Aretê; heroism; tragedy, comedy, and beauty. Students will 
assess the relevance of these ideas and ideals to contemporary 
concerns and thought. 

KEY READINGS

Homer’s epic poems: The Iliad and The Odyssey (selections); 
Hesiod, Theogony; Works and Days (selections); Aeschylus, 
Agamemnon; Sophocles, Antigone; Euripides, Medea, The 
Trojan Women; Aristophanes, Lysistrata; Frogs; Aristotle, The 
Poetics (1-16).

ASSESSMENT TYPES AND WEIGHTINGS

Critical Review, 10%; Essay Plan, 10%; Essay, 35%; Critical Review, 
10%; Exam, 35%.

WCIV103 
WISDOM, TRUTH AND REASON

This subject examines philosophical conceptions of wisdom, 
truth and reason prominent in ancient times and today. It 
introduces students to theories of truth; theories of knowledge; 
sophistry; scepticism; and classical and non-standard 
conceptions of logic and reasoning. 

KEY READINGS

Plato, Republic; The Apology; Theaetetus; Aristotle, Rhetoric, 
Prior Analytics, Categories, Topics; Metaphysics (selections); 
Sextus Empiricus, Outlines of Pyrrhonism; Carroll, ‘What 
the Tortoise Said to Achilles’;  Nāgārjuna, The Fundamental 
Wisdom of the Middle Way. Students also engage with the 
work of following contemporary authors: Simon Blackburn; 
Harry Frankfurt; Miranda Fricker; Jay Garfield; Edmund Gettier; 
Graham Priest; Duncan Pritchard; W. V. O. Quine; Richard Rorty; 
Bertand Russell; Linda Zagzebski.

ASSESSMENT TYPES AND WEIGHTINGS

Critical Review, 10%; Essay Plan, 10%; Essay, 35%; Critical Review, 
10%; Exam, 35%.

WCIV104 
AESTHETICS: MASTERPIECES OF WESTERN ART 
AND ARCHITECTURE

This subject provides basic training on how to approach great 
art and architecture. Focusing on selected exemplars students 
learn how to engage with and appreciate great artistic and 
architectural masterpieces. In each case, students will confront 
the philosophical questions raised by the work under scrutiny. 
Students are introduced to philosophical theories of art and put 
these to the test with reference to case studies - examples of 
great music, paintings, and literature from across the Western 
canon. 

Students will be challenged to think about the following 
questions: Can art educate? Can art improve us morally? And 
if so, how? Can art build or edify moral character? If so, do 
different art forms do so differently? Is there any means to 
distinguish morally insightful from morally dubious art?

KEY READINGS

Kant, Critique of Judgment (selections); Wittgenstein, Notes on 
Aesthetic; Loos, ‘Architecture’; Danto, Andy Warhol (chapter 3); 
Freud, The Ego and the Id; Lukacs, ‘Healthy or Sick Art?’; Belting, 
‘Iconic Presence: Images in Religious Traditions’;  Hume, ‘On the 
Standard of Taste’;  Berger, Ways of Seeing (chapter 3); ); Cavell, 
‘Taste and the Moral Sense, Collingwood, The Principles of Art 
(chapter 6); Wilde, ‘Lecture to Art Students’.

ASSESSMENT TYPES AND WEIGHTINGS

Critical Review, 10%; Essay Plan, 10%; Essay, 35%; Critical Review, 
10%; Exam, 35%.

Interesting concepts being discussed by 
intellectual individuals. The whole reason 
I do the course is for the rare instances 
where I just sit there, completely transfixed 
by the concepts I have been shown.”
Student feedback
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CURRICULUM CURRICULUM

WCIV105 
CLASSICS OF THE ROMAN REPUBLIC AND EMPIRE

This subject looks at the Roman Republic and Empire through 
the eyes of its historical, literary, poetic and philosophical 
products. Students are acquainted with a sample of these 
great works, and will assess their relevance to contemporary 
concerns and debates. 

KEY READINGS

Caesar, On the Gallic Wars;  Cicero, De Re Publica; De Officiis 
(selections); Horace, Odes and Epodes, (selections); Juvenal, 
Satires; Livy, From the Foundation of the City (Book 1); Lucretius, 
De Rerum Natura; Aurelius, Meditations (selections). Ovid, 
Metamorphoses (selections); Petronius, Satyricon; Seneca, 
Selected Philosophical Letters (selections) Vergil, Aeneid 
(selections).

ASSESSMENT TYPES AND WEIGHTINGS

Critical Review, 10%; Essay Plan, 10%; Essay, 35%; Critical Review, 
10%; Exam, 35%.

WCIV106 
THE GOOD LIFE AND THE VIRTUES

What, if anything, makes a good life? Could one live well just 
by satisfying one’s desires? What role does pleasure have in 
a good life? What role does honour, or other virtues, have in 
the good life? What is the role of friendship in the good life? Is 
the meaning of life externally given or can we create our own 
meaning? Could there be more than one ultimate end to life? 
Which virtues, if any, are best? Are the virtues unified? 

Ancient thinkers were deeply concerned with the good life and 
how to live it. This subject gives special attention to Aristotle’s 
account of human nature, ethics and the virtues, drawing 
mainly from De Anima and Nicomachean Ethics. Comparisons 
are made with The Analects of Confucius. Students explore 
the contemporary relevance of virtue ethics, and its credibility 
today, in response to current critiques and concerns, looking 
especially at themes in Alasdair MacIntyre’s seminal, After 
Virtue (1984). Students engage in independent study on 
selected topics for which will form the focus of a small group 
presentation.

KEY READINGS

Aristotle. Nicomachean Ethics; Confucius, Analects (Books 1 and 
2); MacIntyre, After Virtue. 

ASSESSMENT TYPES AND WEIGHTINGS

Critical Review, 10%; Essay Plan, 10%; Essay, 35%; Critical Review, 
10%; Group Presentation, 35%.

Subject descriptions – second year subjects
WCIV201 
CLASSICS OF THE MIDDLE AGES AND EARLY 
RENAISSANCE

The Middle Ages lasted in Europe from roughly the one 
thousand years spanning from the fall of the Western Roman 
Empire ca. AD 500 to the beginning of the late 15th century. 
Europe was later reborn and reformed during the Renaissance. 
In this subject, students engage with classic literary and artistic 
works from these remarkable periods. 

KEY READINGS

Augustine, Confessions; Beowulf; Boethius, The Consolation of 
Philosophy; Chaucer, Canterbury Tales (selections); Erasmus, 
In Praise of Folly (selections), Dante, Divine Comedy, Inferno 
(selections); Machiavelli, The Prince.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 45%; Exam, 55%.

WCIV202 
EARLY MODERN PHILOSOPHY: RATIONALISM 
VERSUS EMPIRICISM

Students will critical examine the early modern debates, that 
resonate today, between rationalists and their empiricists 
challengers about the nature of ideas and whether and how 
they are acquired. 

KEY READINGS

Descartes, Meditations on First Philosophy, Discourse on the 
Method; Spinoza, Ethics; Leibniz, The Monadology; Discourse 
on Metaphysics; Locke, An Essay Concerning Human 
Understanding; Berkeley, Principles of Human Knowledge 
(selections), Three Dialogues between Hylas and Philonous; 
Hume, A Treatise of Human Nature, An Enquiry Concerning 
Human Understanding.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 45%; Exam, 55%.

WCIV203 
PHILOSOPHY OF RELIGION: REASON, FAITH AND 
REVELATION

Holy texts are taken to reveal sacred, divine truths. From this 
starting point this subject reflects on the nature of religious 
belief and practice. It focuses on selected readings from The 
Bible. Comparisons are made between relevant passages of 
The Bible and The Quran, the scared text of Islam. Students will 
discover how these sacred texts inform the religious attitudes 
that influence Western thinking, art and literature. 

This subject explores the critical importance of revelation in the 
phenomenology and epistemology of religion – it will examine 
various accounts of the possible relation between reason, faith 
and revelation and the classic proofs of God’s existence.

KEY READINGS

The Bible (selections from New and Old Testaments)): The 
Qur’an (selections); Anselm, ‘Anselm’s Ontological Argument’; 
Augustine, ‘That Which Is, Is Good’; Cicero ‘The Design 
Argument’; Hume, ‘Of Miracles’, Galileo Galilei, ‘Letter to Castelli’; 
Al-Ghazali, ‘The Kalam Cosmological Argument’; Hamza Yusuf, 
‘Death, Dying, and the Afterlife in the Qur’an’. Kierkegaard, 
“Truth is Subjectivity” from Concluding Unscientific Postscript, 
Swinburne, ‘What does the Old Testament mean?’

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 50%; Digital Artefact, 50%.

I love the content this session. I am 
thriving in abstract concepts and ideas 
that exist as a complex web of connections 
in my head, making links between former 
subjects, current subjects and other 
liberal arts events we have attended…”
Student feedback
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CURRICULUM CURRICULUM

WCIV204 
CLASSICS OF THE LATE RENAISSANCE

This subject focuses on a study of selected works of the late 
Renaissance. Questions will be raised about the relation 
between philosophy and literature, asking to what extent 
and in what way philosophical thought infuses imaginative 
literature. In musing on these matters, students will examine 
selected comic, tragic and historical works and plays – those 
of Shakespeare as well as those of his forerunners and 
contemporaries, such as: Edmund Spenser’s The Faerie 
Queene and Christopher Marlowe’s The Tragical History of 
Doctor Faustus. Other indicative works that may be examined 
include: John Donne, selected sonnets and poems; John Milton, 
Paradise Lost; Miguel de Cervantes, Don Quixote de la Mancha. 

Students will approach the works they scrutinize bearing in 
mind questions raised by the philosophy of literature: Do the 
works make any philosophical assumptions? Do they advance 
or attempt to justify any philosophical claims? How does 
engaging with such works shape our imagination? What should 
we make of alternative and anachronistic accounts of the story-
worlds portrayed in great literature?

KEY READINGS

Marlowe, Doctor Faustus; Cervantes, Don Quixote; Spenser, The 
Faerie Queene, Shakespeare, King Lear; The Complete Sonnets 
and Poems (selections), Donne; The Complete Poems of John 
Donne (selections); Milton, Paradise lost.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 45%; Exam, 55%.

WCIV205 
THE RISE OF WESTERN SCIENCE

Western science arose and matured in the West between the 
late 15th and the late 17th centuries. In this subject students 
become acquainted with exemplary works produced during the 
momentous period that constitutes the birth of science in the 
West. They investigate which non-Western influences played 
a part in that birth and how well contemporary theories in the 
philosophy of science can account for it. 

KEY READINGS

Cartwright, ‘Contingency and the order of nature’; Ptolemy, 
Almagest; Copernicus, On the Revolution of Celestial Spheres 
(incl. Osiander’s preface and Copernicus’ Dedication of the 
Revolutions of the Heavenly Bodies to Pope Paul III), and the 
Commentariolus; Galileo, Dialogue concerning the two chief 
world systems, and ‘Letter to the Grand Duchess Christina’; Ibn 
al-Haytham, Optics; Bacon, Novum Organum; Harvey, De Motu 
Cordis; Boyle, The Origins of Forms and Qualities; Cavendish, 
Philosophical Letters; Newton, Mathematical Principles of 
Natural Philosophy; Du Châtelet, Foundations of Physics; 
Darwin, On the Origins of Species; Cartwright, ‘Loose talk kills: 
What’s worrying about unity of method’.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 45%; Exam, 55%.

WCIV206 
CLASSICS OF THE ENLIGHTENMENT AND THE AGE 
OF REVOLUTIONS

Known as the ‘The Century of Lights’, the so-called long 18th 
century was a time during which ideas dominated. It was a time 
during which Europe and the Americas underwent intellectual, 
political and social changes – changes that issued in the 
modern era. In this subject, students become acquainted with 
the works of the great thinkers of this period. 

KEY READINGS

Smith, The Theory of Moral Sentiments; Voltaire, Candide; 
Rousseau, The Social Contract; The Second Discourse; Burke, 
Reflections on the Revolution in France; Paine, Rights of Man; 
Wollstonecraft, A Vindication of the Rights of Woman; Shelley, 
Frankenstein; Austen, Sense and Sensibility.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 45%; Exam, 55%.

Subject descriptions – third year subjects
WCIV301 
THOUGHT AND REALITY: FROM IDEALISM TO 
ANALYTIC PHILOSOPHY

This subject will investigate the German and English roots of 
analytic philosophy. It examines the idealist philosophies of 
Kant and Hegel and asks, how – in importantly different ways – 
these relate to and oppose the realistic stances of the analytic 
philosophers at the turn of the 20th century – Frege, Russell and 
the early Wittgenstein. It concludes by looking at the work of 
the later Wittgenstein, and considers to what extent it breaks 
faith with or develops themes in his earliest writings.  

KEY READINGS

Kant, The Critique of Pure Reason; Hegel, The Phenomenology 
of Spirit; Frege, “Sense and Reference”; “The Thought: A 
Logical Inquiry”; Russell, “On Denoting”; “Logical Atomism”; 
The Problems of Philosophy; Wittgenstein, Tractatus Logico-
Philosophicus; Philosophical Investigations.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 40%; Exam, 60%.

WCIV302 
CLASSICS OF THE MODERN ERA

The modern era witnessed incredible artistic and intellectual 
movements connected to larger changes that swept through 
Europe and the United States in the 19th and 20th centuries. 
These changes were a response to the unsettling social, 
political, and cultural events of that period – including the first 
two World Wars. In this subject, students become acquainted 
with the works of great thinkers and artists of this era. 

KEY READINGS

Darwin, On the Origin of Species (selections); Marx and Engels, 
Manifesto of the Communist Party; Nietzsche, The Birth of 
Tragedy; Freud, Introduction to Psychoanalysis, Civilisation and 
Its Discontents; W. E. B. Du Bois, The Souls of Black Folk; T.S. 
Eliot, The Waste Land; Woolf, A Room of One’s One; de Beauvoir, 
The Second Sex; Greer, The Female Eunuch; Lloyd, The Man of 
Reason: “Male” and “Female” in Western Philosophy.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 40%; Essay, 60%.

WCIV303 
PHILOSOPHY OF DEMOCRACY: BRITAIN, AMERICA, 
AUSTRALIA

This capstone subject will examine the origins of the idea of 
democracy at work in contemporary Australia, examining its 
philosophical roots and in the founding of British and American 
governments. It will ask penetrating questions about the 
assumptions behind democratic government and examine 
the strengths and weaknesses of democracy in today’s world. 
Students are required to engage in a special capstone project 
as part of their major final assessment. 

KEY READINGS

Magna Carta; Hobbes, Leviathan; Locke, Second Treatise on 
Government; J.S. Mill, On Liberty; Hamilton and Maddison, 
Federalists Papers; De Tocqueville, Democracy in America; 
Bagehot, The English Constitution; Deakin, The Federal Story; 
Hancock, Australia.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 40%; Capstone Project Essay and Reflection, 60%

The lecturers are highly engaging 
which is beneficial in building 
my ability to understand the 
content being taught.” 
Student feedback
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STUDENTSCURRICULUM

WCIV304 
THE SELF IN WESTERN THOUGHT AND ART

In Measure for Measure, Act 2, scene 2, 114–123, Isabella speaks 
of the self as “a glassy essence”. This way of thinking of selves 
harkens back to a longstanding idea in Western thought and 
art that selves have an essence – whether divine or otherwise– 
that stands apart from the rest of nature. Students will reflect 
on how this idea of the self is portrayed down the ages in great 
works of art and literature. 

With reference to specific works, students will engage with 
contemporary philosophical debates about the nature and 
types of selves. They will confront questions such as: Are there 
any such things as selves? Is the self is any kind of thing? If there 
are selves, are they to be understood in phenomenological, 
minimal or narrative terms, or some combination of these? 
Or should we adopt no-self views as propounded by certain 
Western and Buddhist thinkers. 

KEY READINGS

Sagas; Blake; Wordsworth; Walt Whitman; Emerson, Self-
Reliance; Kafka, The Metamorphosis; Dostoyevsky, Notes from 
Underground and other selected representations of the self 
in Western literature and art. Students will also be acquainted 
with contemporary works, such as Charles Taylor’s Sources of 
the Self to guide and inform their inquiries.

ASSESSMENT TYPES AND WEIGHTINGS

Essay, 40%; Digital Object, 60%.

Honours year (optional)
The Bachelor of Arts in Western Civilisation (Honours) 
involves one additional year of study following the successful 
completion of a relevant undergraduate degree. Through their 
Honours research project, students will focus on an approved 
research question of their choosing and conduct an extended 
study in the liberal arts. 

Honours study equips students with marketable skills of 
value to many employers. On successful completion of an 
Honours degree, students will have produced a substantial 
piece of research. The Honours degree provides students 
with an opportunity to work closely with, and learn from, an 
experienced academic supervisor in conducting their in-depth 
study which can serve as a pathway to more advanced, higher 
degree research. 

Students
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STUDENTS STUDENTS

Autumn session
Our return of on-campus teaching in Autumn Session 2021 
brought a lot of excitement back into the SOLA wing. The 2020 
cohort continued to achieve positive results, and there has 
been zero attrition to date. We also have a robust 2021 cohort. 
They have benefited from staff mentoring and are settling in 
well, although two students withdrew before the census date: 
one UOW Ramsay Scholar, who left because he re-assessed his 
academic focus, and one non-scholar. 

Spring session
Spring Session 2021 threw everyone into an extended COVID 
lockdown. This occurred before teaching commenced. Given 
our experiences and preparations in 2020, students and staff 
were able to adapt agilely to the online format of classes and, 
through our collective efforts of supporting one another and 
keeping our focus firmly on engaging with the great works, 
both staff and students managed to remain quite positive. They 
admirably addressed the challenges posed by being apart and 
having to connect only by on-line means.

Head of Students report
During autumn session, the Head of Students (HOSt) conducted a special return-to-campus ‘temperature check’. He interviewed 
each student one-on-one to get a sense of their experience of the program, and their student experience as a whole.

SECOND YEAR STUDENTS

Below are the primary themes that the HOSt identified in the 
student feedback:

 – The high quality of all of the subjects available.

 – The level of support offered by staff. This cohort is keenly 
aware of the careful, sensitive, supportive, bespoke 
treatment we offer.

 – There was a clear and resounding relief that teaching had 
returned to face-to-face in autumn session. Students stated 
that they really felt that they were now getting everything 
they could from the programme.

 – The students also appear keenly aware of the quality of their 
cohort experience. Multiple people noted that all of the 
students had developed a real sense of camaraderie, and 
that they would be comfortable sitting down and chatting 
with any other students in their cohort.

 – The students feel comfortable in the programme and in the 
wider university culture.

Summing up, the HOSt noted that “the central idea here 
was communicated loudly and clearly: this is an engaged, 
enthusiastic, high-achieving cohort who are properly 
recognitive of the benefits this programme provides.”

FIRST YEAR STUDENTS

The HOSt reported that students joining us in the 2021 cohort 
“expressed tremendous satisfaction with the programme”. 
Below are a few standout features of their experience that 
multiple students highlighted.

SEMINAR AND TUTORIAL DISCUSSIONS

Students almost always reported that the opportunity for 
discussion was what they enjoyed most about the programme. 
Students universally felt supported and respected in 
articulating, and developing their own thinking.

THE CONTENT

Students expressed great enthusiasm and interest in the 
content of the degree. They came into the programme excited 
about the content, and found themselves even more engaged 
than they had originally expected they would be.

THE STAFF-STUDENT RETREAT

The staff-student retreat was another major aspect of the 
course that students identified as a highlight of the year.  About 
half of the students noted this, and all of these articulated how 
much more comfortable they were with others after the retreat, 
and how the quality of discussions, in class and in private, 
improved demonstrably following that event.

STAFF SUPPORT

Students were incredibly impressed with the level of support they 
were getting from staff from the start, and the ready availability of 
their teachers for consultations outside of scheduled classes. 

CHALLENGES

Students identified a number of challenges that they faced as 
they began their studies. 

TIME MANAGEMENT 

Students said that they were tremendously engaged with the 
material, and were putting many hours into their study. As a 
result, several students stated that they were having challenges 
with time management. This was an issue both for the 
‘perfectionist’ students and those who are unused to working 
so hard. 

SPEAKING IN CLASS

A number of students noted that they were quieter than others in 
class, although most of these said that they were both committed 
to increasing their engagement in discussions and that they are 
inspired to do so by the performance of class-mates. 

ACADEMIC WRITING

A number of students articulated the need to develop their 
writing abilities as a key issue. They realised that they needed to 
move beyond and adjust what they had been taught at school 
and in preparing for the HSC. They recognised and appreciated 
the clarity and consistency of the lessons offered by our 
staff to help them improve their writing skills and expressed 
considerable enthusiasm for the planned writing workshop 
which took place near the end of the session.  

Some of my most joyful teaching experiences 
have now occurred on Zoom: it’s upended 
so many of my assumptions about space 
and physical proximity. Just now, a group of 
brilliant students, who didn’t want to stop 
talking about the human gaze, about affinity.” 
Dr Sophie Frazer 
School of Liberal Arts academic
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STUDENTS STUDENTS

Sadhir 
BACHELOR OF ARTS IN 
WESTERN CIVILISATION/
BACHELOR OF LAWS

I chose my double degree as I felt it was 
the perfect marriage of my ambition 
and passion in life. The degree has most 
definitely softened my outlook on the 
world. My interactions with my peers 
and teachers have taught me that 
there is more to every belief, opinion, 
fact and narrative which I hold and that 
others hold. I hope that a career in law 
can eventually give me the necessary 
experience I need to effect the change in 
the world that I want to see; I hope to one 
day spend my time and efforts correcting 
injustices and doing what I can to help 
causes I believe in. 

Seamus
BACHELOR OF ARTS IN 
WESTERN CIVILISATION

This degree has provided me with 
a much broader understanding of 
fundamental topics, I feel I am able 
to empathise with a wide range of 
perspectives on complex issues. After 
my degree, I wish to study medicine. 
I believe that critical thinking and an 
understanding of complex world issues 
are important skills to have as a medical 
practitioner.

Jasmin
BACHELOR OF ARTS IN 
WESTERN CIVILISATION

When I discovered the Bachelor of Arts 
in Western Civilisation, I was struck with 
its originality. The learning experience is 
highly enjoyable, unique and engaging. 
The small cohort and class sizes fosters a 
strong sense of community both within 
and beyond the classroom. During class, 
the emphasis on discussion enables 
me to engage with my peers in a way 
that enriches my understanding of the 
content, raises important questions and 
engenders my own development as a 
student. 

Miah
BACHELOR OF ARTS IN 
WESTERN CIVILISATION

I have loved studying the Bachelor of 
Arts in Western Civilisation so far. It is a 
privilege to be a part of a small cohort 
because it enhances the learning 
experience to be more engaging and 
personal. The academic support offered 
by the staff is immensely helpful. 
One-on-one mentoring sessions 
give way to improving our academic 
performance and reaching our potential. 
The study lounge, which is exclusive to 
Western Civilisation students, is a safe 
environment to both study and connect 
with like-minded, driven students. Upon 
completion of my degree, I hope to have 
a well-rounded understanding of history, 
culture and philosophical worldviews. I 
hope to be able to effectively articulate 
complex ideas and think critically so 
that I can be an effective leader, either 
within the local church or humanitarian 
organisations such as a21 (Abolishing 
Slavery in the 21st Century).

Winny
BACHELOR OF ARTS IN 
WESTERN CIVILISATION

What this degree uniquely does is that it 
helps you to develop your ‘why’. It really 
gives you the room to discover why you 
want to do what you want to do. It’s given 
me a lot of motivation to pursue social 
causes. When exploring topics you are 
questioned and challenged with the 
notion ‘what do you believe in, what are 
your values?’. Once I discovered this, I 
realised that I don’t mind what career I 
end up in, as long as I am in a position 
where I am able to influence and make 
the impact that I want to happen. It 
essentially has helped me to build a 
compass by which to navigate the rest of 
my career.

Student profiles
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UOW RAMSAY SCHOLARSHIP UOW RAMSAY SCHOLARSHIP

UOW Ramsay 
Scholarship

A reflection from UOW’s inaugural Ramsay Scholars
The University of Wollongong’s vision to create a new generation of critical thinkers reached its first milestone in 2020, as the 
inaugural cohort of scholars studying the Bachelor of Arts in Western Civilisation, completed their first year of study. 

A $50 million, eight-year gift from the Ramsay Centre for Western Civilisation, formed by late Australian businessman Paul Ramsay 
AO, has made it possible for UOW to award students, from various backgrounds, scholarships of $30,000 for up to five years.  

Three UOW Ramsay scholars shared their personal reflections of their first year studying a double degree in Western Civilisation 
and Laws. 

Joshua 
BACHELOR OF ARTS IN 
WESTERN CIVILISATION/
BACHELOR OF LAWS

One thing I wanted to share was the 
importance of the aspects of the degree 
that go beyond [getting to grips with] the 
ideas of, say, Kant or Aristotle. The skills 
and abilities that the degree [imparts] - 
problem solving, critical thinking – allow 
you to grow within yourself. The ability to 
deeply analyse things is of value not only 
in the study of philosophy, history and 
literature: it can be applied to all of the 
challenges we face in the modern world. 
I know already, through the study of this 
degree, I’ve been able to look at things 
I thought I knew in life and to have new 
ideas about those topics and to question 
what I used to think. I know with more 
study I will only expand and grow. It’s 
important not just develop and use these 
abilities for study at university, but to 
apply them to one’s life as a whole.

The UOW-Ramsay Scholarship has 
allowed me to not only live on campus, 
but live comfortably and to give me time, 
where I would otherwise be working, to 
devote to my studies, to my assessments 
and to properly dive into the great texts. 
I’m able to study unencumbered, where 
a lot of my friends who study here have 
to balance their studies with two or three 
jobs off campus.”

Madison 
BACHELOR OF ARTS IN 
WESTERN CIVILISATION/
BACHELOR OF LAWS

I would explain the core of this degree 
as conversing with the greatest and 
most influential ideas and masterpieces 
in human history, trying to understand 
them and how they shape us.

I think the best part is when I’m listening 
to a lecturer or reading a book and 
have those ah-ha moments and you go, 
“Wow” this is something I’ve really been 
thinking about and it just speaks to you 
on a deeper level. Applying those insights 
in my own life has been awesome.

Having this scholarship means that I 
can put my full energy and attention 
into engaging with these classic books 
because I think whether you’re studying 
this course or not, to engage with the 
great books of the world has great value: 
that means a lot to me. It also means that 
once I graduate I’ll be so set up, not only 
equipped with the skills of arguments 
and expressing those arguments but, 
financially, more stable. This scholarship 
also means a lot because of the 
connections that come with it. It’s great 
that I have world-leading academics in 
reach, supporting this degree, and me in 
my endeavours.”

Alexandra
BACHELOR OF ARTS IN 
WESTERN CIVILISATION/
BACHELOR OF LAWS 

I like to be in front of things. I like to 
challenge things because I think if you 
leave things how they are, nothing ever 
changes. Being part of a degree that 
challenges the way we think and how 
we see arts and humanities - how we 
see history and philosophy - is really 
important to me. I didn’t want a stock 
standard degree, I wanted to be a part of 
something.

Being able to discuss sophisticated ideas 
and have deep conversations at such 
a young age with people who have so 
much knowledge is an opportunity that 
makes you, not re-evaluate everything, 
but re-evaluate how you see yourself in 
the world: I think that helps you grow as a 
person and find your place in the world.

This scholarship is a huge responsibility. 
You’re one of 30 people, and you’re an 
ambassador in a way because you’re 
one of the first students to have it [the 
scholarship]. For me, it’s an opportunity to 
live my university life to the best that I can.”
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LEADERSHIP, PEOPLE AND GOVERNANCE LEADERSHIP, PEOPLE AND GOVERNANCE

Leadership, People 
and Governance

Staff Members Positions Governance Roles

Senior Professor Daniel Hutto Head of School School Leadership

Dr Michael Kirchhoff Senior Lecturer Academic Program Director

Dr Julian Lamb Senior Lecturer International Program Coordinator

Dr Glenda Satne Senior Lecturer Head of Research

Dr Bernardo Ainbinder Lecturer Assessment Officer

Dr Sophie Frazer Lecturer
PR & Communications Coordinator

School Representative on Faculty WHS Committee

Dr Anthony Hooper Lecturer Head of Students

Dr Talia Morag Lecturer
Head of Postgraduate Studies

Honours Coordinator

Dr Elena Walsh Lecturer
Academic Integrity Officer

Recruitment & Marketing Coordinator

Professor Shaun Gallagher Professorial Fellow

Teresa Crosland School Manager Staff and Student Support

Kirsten Mawby Student Success Officer Student Support

Sally Cole Head of School Assistant Staff Support

School of Liberal Arts staff
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LEADERSHIP, PEOPLE AND GOVERNANCE LEADERSHIP, PEOPLE AND GOVERNANCE

Scholarly activities 
In 2021, academics in the School produced just shy of 40 new 
scholarly publications. This includes articles in highly rated 
international journals: Inquiry; Mind and Language; Biology and 
Philosophy; Philosophy; Review in Philosophy and Psychology; 
Synthese; and Studies in History and Philosophy of Science. 

Dr Anthony Hooper co-edited a new collection, Aspects of 
Death and the Afterlife in Ancient Greece, with Liverpool 
University Press. Professor Gallagher co-edited volume, entitled 
Body Schema and Body Image: New Directions with Oxford 
University Press. He has also published a book based on his 
recent lecture series entitled, Performance/Art: The Venetian 
Lectures, with Milan’s Mimesis International. Two of his other 
books have been translated into Chinese and Romanian 
editions.

Dr Talia Morag won the Annette Baier Prize, 2020, for the best 
philosophy paper written by a woman based in Australia. Dr 
Glenda Satne was shortlisted for the same prize in 2021. 

Dr Julian Lamb co-convened a symposium at the World 
Shakespeare Conference, together with Professor Simon 
Haines, in July 2021. It included speakers form Australia, Japan, 
India, and China. Dr Talia Morag also presented a paper on 
‘Hamlet, Freud, and Wittgenstein’ at that conference. Dr 
Anthony Hooper presented ‘Erotic Androgyny and the Priority 
of the Feminine in Plato’s Symposium’ at The Australasian 
Society for Classical Studies Conference in February 2021.

Our academics also presented their work in important 
international venues. Dr Glenda Satne gave a series of three 
lectures on ‘Social Normativity’ at a Winter School organised 
by the Centre for Human Nature, Artificial Intelligence and 
Neuroscience and hosted by Hokkaido University, Japan, in 
January 2021. She also gave invited presentations in Argentina, 
Germany, and The Netherlands. She presented, online, at a 
conference organised by the International Society of Social 
Ontology in San Diego, USA. She joined the steering committee 
of that learned society, and has been invited to serve as co-
editor of its associated Journal for Social Ontology.

Professor Gallagher and Senior Professor Hutto both delivered 
invited presentations to the International Centre for Enactivism 
and Cognitive Semiotics, organised jointly by the University of 
Bologna and University of Messina. Both also gave keynotes to 
the Enaction in Perspective and in Foresight conference hosted 
by University of Montreal in August 2021. Professor Gallagher 
gave a keynote to The British Society for Phenomenology 
Annual Conference in September 2021. Professor Gallagher also 
received an honorary doctorate, DPhil, from the University of 
Copenhagen in November 2021.

Senior Professor Hutto gave invited talks at: the University of 
California, Berkeley; McGill University; the LOGOS research 
group, Barcelona University, as well as keynotes to the Current 
Controversies in Philosophy of Memory conference organised 
by The Centre for Philosophy of Memory at the Université 
Grenoble Alpes, France, and the Interactivism in Perspective 
conference in June 2021. He gave an invited talk on civility at the 
Notre Dame School of Virtue and Character in November 2021.

Our academics also engaged the wider public through 
outreach activities. They published work in popular 
international outlets, such as The Philosophers Magazine, and 
reached out to our local community by giving radio interviews 
to ABC Illawarra. Professor Gallagher was invited consult with 
the Global Justice Resource Center in Grover Beach, California 
about the effects of confinement.

The School also continues to host its Australian Research 
Council Discovery Project, Mind in Skill Performance, which 
is led by Senior Professor Hutto. The project team has been 
working to complete a special issue, edited by Robertson, 
Miyahara, and Kirchhoff, which is being published in the top-
rated journal, Synthese.

DO YOU FIND THERE ARE SPECIAL EDUCATIONAL 
CHALLENGES ARISING FROM THE BACHELOR OF ARTS IN 
WESTERN CIVILISATION?

“I would say that as students move from 1st to 2nd year, some new 
challenges arise, in particular regarding the possibility of offering 
new exciting activities within seminars and precis. I found that in 
WCIV201, students were keen to engage with more difficult and 
challenging seminar activities than those offered for 100-level 
subjects. One activity I am especially proud of is the week 13 
revision seminar activity where I prompted students to assume 
the identity of the key authors of the subject and interview each 
other. This activity was praised in the students’ evaluations.”

“The students have a tough task ahead when they enrol in this 
program: it’s not easy. The workload is high, the pressure keenly 
felt, the level of intellectual skill one that may seem daunting 
to an outsider. I admire them – and they admire one another, 
something that urges each student on to do the very best that 
they can. But I know from my conversations with them that 
they wouldn’t want it any other way: these are gifted young 
people, who thrive on being treated with equality, dignity, 
and with genuine interest in what they have to say. They know 
that their work is valued and that it matters to us, and that will 
matter when they leave us.”

“Our core curriculum requires careful reading and scrutiny of 
primary texts. Students will approach these texts scaffolded 
with introductory materials, but will read independently and 
then come to class ready to ask questions and defend their 
interpretations of the text. I have found that this demands 
students learn to have confidence in their own readings. For 
example, students are surprised to discover that the Buddhist 
philosopher Nagarjuna endorses true contradictions, after having 
just encountered Aristotle’s denial of true contradictions in the 
Metaphysics. I have found, however, that when students express 
the worry they have ‘misunderstood’ a text, they are normally very 
close to having come to a deeper understanding of it, or of how 
that text features within a broader intellectual history. I have been 
delighted to witness students growing in confidence in their 
ability to understand difficult texts, and to relate and contrast 
them, even when they present opposing viewpoints.”

DO YOU FIND, BASED ON OUR EXPERIENCE THIS YEAR, 
THERE ARE SPECIAL ADVANTAGES TO TEACHING SMALL 
CLASSES OF STUDENTS? 

“We are extremely fortunate to have the opportunity to engage 
in sustained intellectual debate in small tutorials comprising 6 
to 8 students. I have found that the space afforded by a smaller 
classroom setting makes it possible to move beyond what 
might be called ‘standard’ or ‘typical’ interpretations of great 
works, and to give students the chance to develop and defend 
their own interpretations. For instance, I have been impressed 
by the wealth of unique insights into the Nicomachean Ethics 
presented by students this session, and that many have 
reported experimenting using the ‘doctrine of the mean’ as 
a way to think about making decisions in their own lives. The 
students have also been very interested in whether certain 
virtues can be transposed from one culture to another – one 
discussion this session, for instance, revolved around whether 
today’s superhero movies in any sense represented the heroic 
virtues described by Homer in the Iliad. Such discussions would 
not be possible in a larger classroom setting.”

“Yes, absolutely … it really allows all the students to enter into 
a dialogue with one another. The small classroom provides 
(in my view) a unique platform by which students are able to 
cultivate their understanding of a particular view and express it, 
while, at the same time, learning how to revisit and revise their 
views in light of reasoned discussion with peers. For example, 
when discussing Alvin Platinga’s Free Will Defence in the 
context of the problem of evil, it was clear that several students 
shifted their views on the issue of evil in virtue of both textual 
engagement but also through the small class discussions.”

“Yes, the benefits of teaching in small-group settings are 
manifold and easily observable: as a teacher, it allows me to 
offer dedicated and substantive attention to every student in 
the room, alone, and in concert, something that is unthinkable 
in a class of say, 30 students. It means that each student is 
given the chance to develop as a scholar, not in isolation, but 
as but of a group. The energy of a good class is precious: each 
of us responding to the other’s question/observation, putting 
pressure on ideas and ways of thinking, changing our minds, 
debating points of view, considering the text in detail and at 
length – it’s enlivening and empowering.”

DO YOU FIND, BASED ON YOUR EXPERIENCE THIS YEAR, 
THERE ARE SPECIAL ADVANTAGES OF TEACHING STUDENTS 
WHO ARE TAKING A COMMON CORE CURRICULUM 
TOGETHER?

“I find that students develop a ‘common currency’ that fosters a 
shared understanding in the classroom. For instance, students 
have learnt to refer to sophistry through Plato’s discussion 
of sophistry in the Apology. They also have learnt to contrast 
central values shared in Ancient Greece with values present 
in Indian and Chinese texts, and values that structure both 
the medieval period and modernity. This rich understanding 
has largely arisen through a sustained dialogue in which each 
classroom conversation builds on previous conversations and 
texts studied throughout the year. In this respect, a shared core 
curriculum is invaluable.”

“Yes, absolutely. It is now becoming more and more obvious 
that: (1) their insight into several key topics taught across the 
School is deepening; and (2) because of this they are able to 
draw important links between different discussions across 
different subjects. For example, students were able to draw on 
what they learned about Leibniz in WCIV202 in their discussion 
of Cavendish’s view on the nature of matter and her anti-
mechanical philosophy of science in WCIV205.”

“Yes. The advantage of students participating in a core 
curriculum is simply a sense of harmony and shared experience. 
They develop close bonds with each other, and the material 
they study, the texts they read together, foster those ties of 
community. They are able to feel a part of a common project 
and goal and I think that not only provides them intellectual 
stimulation and nourishment, but a vital feeling of motivation 
and support. On the practical level, the general appreciation 
and knowledge of a range of core texts filters into individual 
subjects, meaning that students are able to translate ideas from 
one unit to another, touching on a philosopher or novelist in a 
given unit, bringing that to bear on their work in my course, for 
example. This interdisciplinary and intertextual fluency is critical 
in preparing the students for future study and work beyond 
their time with us in SOLA.”

Staff feedback
Every year the School conducts an anonymous survey of staff, built around eight questions. We provide a selection of staff 
responses received in reply to each of those questions below. This gives a sense of staff impressions of the School, and what it is 
like for them to teach in the Bachelor of Western Civilisation degree.
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DO YOU FIND THE PROGRAM HAS HELPED YOU DEVELOP 
AS A TEACHER?

“Yes. While this is my first session working and teaching in the 
school, I have changed – I have been forced to change! – very 
quickly, and for that, I am grateful. The sheer pressure of the 
workload means that I needed to learn to foster a routine that 
would allow me to work very long days, seven days a week; it 
has been a lesson in discipline and self-command, virtues that I 
brought with me into the job, but which have been tested. The 
programme itself instils ideas of clarity, productivity, intellectual 
growth, and creativity; but more than that, it is my colleagues 
– gifted, supportive, energetic, dedicated, and hard-working – 
that has helped me the most to grow into my new position, and 
my new life. I couldn’t be prouder to work alongside them.”

“I have learnt that each student has original insights about each 
text we study – and that new perspectives will always emerge 
from the discussion of a great text. I feel I have become better 
able to step back from ‘leading’ classroom discussions, and I 
instead aim to support students to feel confident in their own 
interpretations, whilst remaining intellectually curious enough 
to want to hear alternative viewpoints. I have also learnt to 
see moments of silence in the classroom as highly productive. 
When silence is allowed, it might afford the moment of pause 
necessary for a quieter student to collect their thoughts and 
speak, or for a student to identify a passage that helps to direct 
or deepen a classroom debate.”

“Yes, very much so. The main thing is the extraordinary amount 
of teaching material needed for each week – something 
that is really excellent. It was helped me to gain a deeper 
understanding of what top-level teaching is all about.”

DO YOU FIND STUDENTS ARE ABLE TO TAKE THE LEAD IN 
CLASS DISCUSSIONS?

“Absolutely. It is worth noting that students that are shyer or 
quieter at the beginning of the degree quickly engage with the 
discussions and, sooner than later, are capable of taking the 
lead in tutorial discussions. This is clearly the case in WCIV105 
where some students that, during the mentoring program 
in the autumn session, reported having more difficulties 
expressing their views, are now capable of not only engaging in 
the discussions but directing them.”

“Increasingly so, yes. It took them a little time to warm to 
the subject, but each tutorial more or less runs itself, with 
occasional input from me. For instance, in our last tutorial on 
King Lear, I hadn’t thought we would spend much time talking 
about Edmund, but someone raised a question about his death 
and apparent repentance, and that is what we spoke about for 
nearly an hour.”

“Within only a few weeks, this programme provides students 
with the relevant foundational skills, not merely to contribute 
in sophisticated ways to the class discussions, but to lead these 
discussions. For example, by the end of the first module in 
WCIV102 – Classics of Ancient Greece (a module of Homeric 
epic), I can rely on students to come to class with a passage 
in hand, reflections written, and questions at the ready. At 
this point in the tutorials, our role is primarily as a facilitator 
for discussions developed and pursued by the students 
themselves.”

DO YOU FIND THAT YOU PROFITED FROM THE MENTORING 
OFFERED TO YOU BY THE HEAD OF SCHOOL?

“The HOS is always extremely generous with his time, 
positive, and collegial. He has excellent suggestions about 
how to find intellectual themes that link texts separated 
by time or geography, and about how to structure seminar 
discussions and lecture material in a manner that facilitates 
understandings of a text. More than anything, I have 
appreciated the endless enthusiasm, passion, and generosity 
he brings to the work we do. ‘

“Yes, very much so. Professor Hutto has been kind, supportive, 
and compassionate. He expects the best from me, and I 
generally thrive in an atmosphere of this kind, in which my 
best work is demanded, but rewarded. He is also just a great 
deal of fun. Dan is there if I need him and will give his time 
– as much as he can – and that is a precious commodity, the 
best thing a HOS can do. He listens to his staff, challenges us, 
supports us, and never limits us. It’s a close-knit team and a 
happy place to work.”

 “Professor Hutto has been an invaluable support in my 
contributions to the School of Liberal Arts. He is an organised, 
considerate, and respectful Head of School, demanding and 
supportive in ideal measure. This has been the case both in 
respect to teaching, in which we have weekly (or more frequent) 
meetings to strategise about, and to develop every element 
of the programme. This is also the case in regards to research, 
where Professor Hutto offers invaluable advice concerning 
maximising the quality and impact of our projects.”

DO YOU FIND THAT YOU BENEFITED FROM TEACH-
TEACHING AS A GENERAL PEDAGOGICAL STRATEGY?

“Indeed. Team teaching has been a fulfilling, extraordinary 
experience that has contributed not only to the quality of the 
subjects we deliver together but also to my own growth as a 
teacher.”

“I have learnt a lot from watching my colleagues teach, and 
from developing teaching materials with them. Dr Hooper’s 
lecture on the Apology, for instance, was a joy to watch, as 
was his energetic and interactive approach to lecturing. The 
common format and approach taken by the School to precis, 
lecture, tutorial, and seminar materials has also given me 
confidence that students feel we are taking a united approach 
to delivering the core materials of the program.”

“Yes, this is something about which I’m particularly passionate. 
Working alongside several colleagues this session, producing 
material together, learning from them, has been perhaps the 
most rewarding and genuinely fruitful element of my time so 
far at SOLA. It has been in effect, the best kind of mentorship: 
informal, but guidance all the same. I’ve learned how best to 
design a lecture, best practice when it comes to delivering 
clear, concise, stimulating material; beyond that, I’ve learning 
new work habits, around balancing time and other research 
commitments, about designing future collaborations and the 
give-and-take that any such collective effort entails. In sum, 
team-teaching is a joy.”

WHAT DO YOU LIKE BEST ABOUT TEACHING INTO THIS 
COURSE SO FAR? WHAT DO YOU FIND HAS WORKED BEST?

“I would say that the combination of diverse teaching methods, 
both asynchronous and synchronous, both lecturer-directed 
and student-led, has been the highlight of my teaching 
experience at SOLA.”

“If I must highlight one element of the teaching that I found 
particularly successful, it would be the seminar structure, 
which then feeds directly into tutorials. The partner 
discussions are magnificent: it gets the students’ vocal 
chords warmed up, exercises their voices, in an intimate 
and sustained conversation with a trusted colleague; and 
that colours our larger group discussion, attributing to it a 
dynamism and electricity that it would otherwise lack. The 
students adore the seminars: they pass in a flash with a whirl 
of fantastic ideas flowing around the room – this gets them 
excited for smaller group discussions in tutorials.”

“The highlight of my teaching for the BA WCiv degree has been 
to become a part of a dedicated community of learners. Each 
of us – the Head of School, staff, and students – are people who 
are all genuinely, deeply committed to the examination of great 
texts, from a mindset, absence of any cynicism, that the study 
of them cannot but improve ourselves, and each other.”

WHAT DO YOU LIKE LEAST ABOUT TEACHING INTO THIS 
COURSE SO FAR? ARE THERE ASPECTS THAT COULD BE 
IMPROVED?

“Not much, really, although I think that two years into the 
program we are now able to conduct a self-assessment and 
revision of some minor aspects – specific seminars, assessment 
questions, volume of readings – to improve even more an 
already extremely successful teaching and learning experience.”

“The course is very demanding in terms of the amount of 
reading required and the pace of learning. Students love the 
breadth of reading on offer, but it is necessary to balance the 
breadth against the need to develop an understanding of texts 
that moves beyond superficial or ‘mainstream’ interpretations. 
In this light, I have considered slightly reducing the reading 
requirements for my first-session subject, since I have been 
inspired to witness the depth of understanding enabled by 
a slow and careful reading of two main texts across a single 
session – namely the Nicomachean Ethics and After Virtue.”

“There is nothing about the programme, no aspect of teaching 
that I find without benefit; all has its valued place. But yet I do 
feel that there should be a slight reducing of material produced 
each week, allowing the students to focus more attention 
on independent reading of the core texts, and of relevant 
scholarship. This is where I think the précis could be tweaked to 
reflect an emphasis not so much on activity-based learning, as 
on structured and dedicated reading of the primary materials. 
I have experimented with a few tasks that bring both of these 
together, such as a close reading video exercise as a Speedboat 
task. My other observation would be some flexibility in 
particular class exercises, such as essay preparation tasks, that 
are more accommodating to works of literature. Essay guides 
could be updated to reflect the different set of critical tools and 
challenges that pertain to the study of a novel, for instance, as 
opposed to a work of philosophy. This offers the lecturer more 
scope and the students a greater range of critical thinking skills 
and creative opportunities.”
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EVENTS EVENTS

2021 UOW RAMSAY SCHOLARS WELCOME 

The 2021 student cohort was welcomed at a formal event held 
in the University Hall on Thursday 18 February 2021.

Ramsay Centre for Western Civilisation distinguished guests 
included Board Chairman, The Hon John Howard OM AC 
and fellow directors The Hon Tony Abbott AC, Professor Ann 
Brewer, Dr Michael Easson AM, and Mr Peter Evans. They were 
accompanied by the Centre’s Chief Executive Officer, Professor 
Simon Haines, and Academic Director, and Deputy CEO, Dr 
Stephen McInerney.

Welcoming the scholars on behalf of UOW were Vice-
Chancellor, Professor Paul Wellings CBE; Senior Deputy Vice-
Chancellor, Professor Joe Chicharo OM; Deputy Vice-Chancellor 
(Education), Professor Theo Farrell; Executive Dean of the 
Faculty of Arts, Social Sciences and Humanities, Professor Glenn 
Salkeld; and Head of the School of Liberal Arts, Senior Professor 
Dan Hutto.

In his address, Professor Wellings congratulated the scholars 
on their selection and paid tribute to the generous gift and 
partnership that has made the program possible. Ramsay 
Centre for Western Civilisation CEO, Professor Simon Haines, 
also congratulated the 2021 UOW Ramsay Scholars on their 
success.

Highlights of the event included an outstanding student 
keynote speech by India Becroft and a panel discussion, in 
which students channelled the great minds of Austen, Cicero, 
Plato and Woolf to give our guests an insight into the character 
of the degree and how their studies have benefited our 
students so far.   

EXPANDING MINDS RESEARCH SERIES

The School hosted a tribute to Mary Midgley: A Conversation 
Between A Poet and Philosopher About Her Legacy as the 
inaugural event in our Expanding Minds Research Series. The 
tribute took place on 9 April 2021 and featured the poet David 
Musgrave and the philosopher David McArthur who discussed 
themes from Midgley’s work. This event was part of the Notes 
from a Biscuit Tin initiative, which is a year-long celebration 
of Mary Midgley’s philosophical vision. On what would have 
been Midgley’s 100th birthday, her biscuit tin began a year-
long, round-the-world, voyage. From this tin she dispensed wit, 
wisdom and ginger snaps to her visitors over many decades. 
At each venue, a poet and a philosopher meet to share a 
conversation on a theme from Midgley’s work. At our event, 
guests were invited to join in a conversation about scientism 
and the threat it poses to our idea of the human.

SOPHIA ANNUAL PUBLIC LECTURE

Our inaugural Sophia Annual Public Lecture was held on 15 April 
2021. It was delivered by Professor John Lippitt, Director of the 
Institute for Ethics and Society at The University of Notre Dame. 
His lecture, Love’s Forgiveness, raised key questions about 
forgiveness that have been discussed by philosophers in recent 
decades. It aimed to show the value of drawing on religious as 
well as purely secular accounts of forgiveness to explore the 
question of what it might mean to view forgiveness as a ‘work 
of love’ and to connect the disposition to forgive with such 
virtues as humility and hope.

Professor Simon Haines at the 2021 UOW Ramsay Scholars Welcome

2021 ANNUAL STUDENT AND STAFF RETREAT 

The annual Student and Staff Retreat was held at the Tops 
Conference Centre from 30 April to 2 May 2021. The event 
was attended by school academic staff, the Student Success 
Officer, three students enrolled in graduate research within 
the School, and all of our first-year students. In addition, 
approximately 15 second-year students attended the program 
of events on the Saturday.  

We organised a variety of academic and social activities. 
Professor Simon Haines, CEO of the Ramsay Centre for Western 
Civilisation, opened the event with an inspiring talk on the 
complexities and richness of the origins of the West and notions 
of the West. This was followed, after dinner, by informal time for 
games and opportunities for staff and students to mingle. The 
second day began with a get-to-know-you activity organised by 
Miah Nottage and Phoebe Eldridge-Smith and a trivia session, 
with questions relating to classical works, and others focused 
on general knowledge. This was followed by an interesting and 
challenging talk by Senior Professor Dan Hutto, Head of School. 
Entitled ‘The Sleep of Reason’, it was a discussion of the ways in 
which failures to take a critical stance can lead us astray. After 
lunch, three students – Ian Robertson, Mads Dengsoe, and 
Shaani Jag – a mix of Honours and PhD students introduced 
their research and described their experience of conducting 
research in the School. Following an afternoon game of 
‘Survivor’, hosted by the Conference Centre, and dinner, we 
had an interactive and stimulating presentation from Professor 
Julia Kindt of the University of Sydney, who presented a talk on 
history through the eyes of Herodotus.

Our closing event was a Sunday morning debate led by David 
Allen, Tom Behl-Shanks and Samuel Sharma, in which students 
critically discussed the question: ‘To what extent is moral 
luck relevant to moral responsibility?’ We wrapped up the 
event with closing remarks from Senior Professor Hutto, and 
appreciative thanks to everyone involved in making the event a 
great success.

 “From my perspective, and the perspective of all academic 
staff, I saw it as nothing less than a smashing success! A telling 
comment came from students which I overheard, in which two 
first years said to each other” - “This weekend was the best time 
I’ve ever had.” Dr Anthony Hooper, Head of Students

2021 BACHELOR OF ARTS IN WESTERN 
CIVILISATION WINTER SCHOOL

UOW played host to the 2021 UOW Ramsay Winter School 
program on 28 June 2021. The event was aimed at HSC students 
in years 11 and 12 interested in liberal arts and humanities. The 
program was specifically formulated to include intellectually 
stimulating seminars and engagement activities across the day. 

The purpose of the Winter School is to attract high-performing, 
intellectually curious students to join our programme in future 
years. It represented an opportunity to advertise the unique 
benefits of our programme: student-led, small-group discussions 
guided by world-leading scholars. Initial enthusiasm for the 
Winter School was tremendous, with over 70 students looking 
to participate. Our initial plans were disrupted by a COVID spike, 
necessitating a move to online attendance, and cutting the 
programme from two days to one. Despite these obstacles, 
thanks to the tireless work of administrative and academic staff, 
the Winter School was a monumental success with 52 students 
logging into the online event. 

The Winter School was mainly comprised of four academic 
activities. The first was led by Professor Penny Gay, who took 
students through an entertaining, informative introduction to 
Shakespeare’s Hamlet – the first of the key texts of the Winter 
School. This was followed by a presentation by Dr Sophie Frazer, 
who invited students to discuss the role and importance of 
Ophelia in this play. Dr Sophie Frazer, Dr Julian Lamb, and 
the Ramsay Centre’s own Professor Simon Haines hosted 
a Q&A surrounding the issue: Is Hamlet a ‘great book’? The 
programme concluded with Dr Anthony Hooper, who asked 
students to re-examine Hamlet in light of Plato’s critique of the 
poets in the Republic. 

Although discussions took place over Zoom, students 
remained bright, enthusiastic and engaged, sufficiently to 
ensure that every session ended with many hands raised, 
and many questions lingering; questions, we reminded them, 
they could pursue further by enrolling in a Bachelor of Arts in 
Western Civilisation. 
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REPORTINGEVENTS

Some quotes from the post-event participant feedback:

 – “It was a great day and excellent adaption from all of 
the academics under the circumstances, so I would like 
to express my gratitude for their hard work and for the 
opportunity to attend the day.”

 – “I was really pleased with how the day was planned and 
organised, especially given the day had to be adapted to an 
online event. It was fun, insightful, and a nice way to meet 
some of the other aspiring students. Thank you.”

 – “I have found a degree that embodies what I enjoy about 
English.”

 – “I think that the course was very interesting and it gave 
an idea of some parts of the university experience in that 
degree, particularity the inclusion of the current students at 
UOW which was incredibly helpful and insightful.”

 – “Made me aware of my own interest in philosophy, 
something I did not previously know. It was very engaging 
… and I greatly enjoyed the experience of discussing ideas in 
the breakout groups.”

 – “The Application Workshop was the most helpful to me, as 
no other programs I have attended have done such an in 
detail way. I believe this will be very helpful for my future and 
really appreciate that this was a part of the course.”

 – “The application workshop was defiantly a Godsend in 
learning what style of essay is required.”

 – “I thought hearing from the current students was particularly 
valuable - it meant that the insight that we were able to 
gain went beyond the contents and nature of the course, 
but included how people who are in a position that we are 
hoping to fill soon feel about it, and what they have learned 
from it. “

 – “I found the last application workshop most valuable in 
regards to the skills that it taught in linking two texts and 
finding relations to build upon.”

 – “Gave me insight into the exciting activities and discussions 
I will be involved in if given the opportunity to complete the 
Bachelor of Arts in Western Civilisation.”

 – “I found the application workshop most valuable. Hearing 
from successful applicants and students currently in the 
Western Civ. course provided valuable insight into the nature 
of the degree and scholarship process. I’m also personally 
considering applying for a double-degree with law and this 
workshop furthered my enthusiasm, as I was provided the 
opportunity to listen to current students confirm that the 
two degrees complement each other.“

 – “I love literature but I love conceptual topics more so to see 
others have this passion too and to hear such intelligent 
people speak was a pleasure.”

2021 AGORA SPEAKER SERIES

The School hosts regular talks by academics, both internal and 
external, to the School in our cross-disciplinary Agora Speaker 
Series. Our invited speakers are free to choose their own topic 
and to discuss it in our open forum. Like the original Agora, 
this speaker series serves as a familiar meeting place for our 
community of students and scholars. The Agora talks normally 
occur every other week in session and they are open to all 
members of the University and the general public. All students 
enrolled in the Bachelor of Arts in Western Civilisation are 
strongly encouraged to attend. 

In 2021, we hosted the following Agora Speaker Series talks:

 – 11 March – Senior Professor Dan Hutto, University of 
Wollongong. Decorous Disagreement: Is Civility a 
Cornerstone of Inclusive Society? 

 – 25 March – Professor Jane Goodall, University of Western 
Sydney. STEM: a Plant Without Roots?

 – 8 April – Associate Professor David Macarthur, University of 
Sydney. Why Does Art Matter to US?

 – 29 April – Associate Professor Anik Waldow, University of 
Sydney. How not to be an Uncouth Monster? Hume on 
Reflective Pleasures.

 – 13 May – Dr Robert Cowan, University of Sydney. Ugly Cows 
and Maternal Branches: Ecofeminism and Classics.

 – 3 June – Associate Professor Mark Alfano, Macquarie 
University. Moral Universals: A Semi-Automated Analysis of 
Ethnographies from 256 Cultures.

 – 5 August – Dr Sophie Frazer, University of Wollongong. 
Speaking Brokenly: Reading Romola with Spinoza.

 – 19 August – Dr Samir Mahmoud, Cambridge Muslim College. 
Quranic Storytelling and Divine Perspectives.

 – 2 September – Dr Laura Kotevska, University of Sydney. 
An Excellent Practice: The Ambitions of Early Modern 
Mathematicians.

 – 16 September – Mr Ian Robertson, University of Wollongong. 
A Microworld of Good: Habit, the Meaning of Life, and Coffee 
(as the Meaning of Life).

 – 7 October – Professor Alistair Blanshard, University of 
Queensland. Were the Ancient Athenians ever Lonely?

 – 21 October – Associate Professor Patrick Stokes, Deakin 
University. Can you Survive Death Online?

Reporting
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REPORTING REPORTING

NEW ADVISORY BOARD MEMBER

In a significant development after reviewing our previous 
annual report, Dr Larry Jackson, the Associate Dean of 
Academic Affairs, Core Curriculum and Undergraduate 
Programs at Columbia College, Columbia University agreed to 
join the School’s advisory board. Dr Jackson teaches Literature 
Humanities and Contemporary Civilisation. Prior to Columbia, 
he held positions at The New School, New York University and 
the City University of New York. He had this to say:

“I would also be delighted and honoured to participate on the 
advisory board. I really admire the work that you are doing and I 
think that we at Columbia could also learn quite a bit from your 
efforts.”

This is an important acknowledgement of the ways that we are 
trailblazing with our Bachelor of Arts in Western Civilisation 
degree, and not simply copying others.

VISITATION

Mr Peter Evans visited the School of Liberal Arts on 20 
November 2020. Mr Evans serves on the boards of the 
Ramsay Centre for Western Civilisation and the Paul Ramsay 
Foundation. He is also the Deputy Chairman of Ramsay Health. 
He met with the Head of School during his visit, and enjoyed a 
tour of the new School wing including the student lounge. 

CONNECTING WITH NON-WESTERN TRADITIONS 
OF THOUGHT 

Ms Jaymee Beveridge, Director of the Woolyungah Indigenous 
Centre, and Mr Joel Keen, Associate Lecturer for Indigenous 
Tailored Academic Support, attended two lectures in WCIV101 - 
The Great Conversation that addressed issues of diversity. Their 
visits provided useful feedback on what is being achieved in the 
course in this regard.

2021 NSW SENIOR STUDENT ETHICS OLYMPIAD

The School was invited, and agreed, to sponsor the Australasian 
Ethics Olympiad.  Through that sponsorship we are able to 
bring our Bachelor of Arts in Western Civilisation and the 
associated UOW Ramsay Scholarships to the attention of the 
hundreds of gifted and talented students who participate in 
these events annually. 

Our Student Recruitment Coordinator and representatives for 
the program delivered presentations about the Bachelor of 
Arts in Western Civilisation at the NSW Senior Student Ethics 
Olympiad on 6, 17 and 28 May 2021. Attendees included 420 high 
achieving HSC students, and 80 teachers over the three days.

2022 PHILOSOTHON

In July 2021, SOLA submitted a successful application to the 
Director of the Philosothon Project, run in partnership with the 
Australasian Association of Philosophy, for funding to assist 
with its hosting a Philosothon in 2022. Philosothons have been 
held in Australia since 2007 as part of a bold project to promote 
higher-order thinking among secondary school students. 
Since then each year the event has grown and been replicated 
in various formats, with many hundreds of schools around 
Australasia and the UK now involved in Philosothons.

2020 FEEDBACK

Many academics in Australia and worldwide are impressed 
by the Bachelor of Arts in Western Civilisation degree and 
recognise that we are doing something that is academically 
special with our offerings. This assessment is clear from the 
comments we received from external peers in response to the 
2020 truncated annual report.

In early January 2021, we circulated a ‘Season’s Greetings’ 
message to 674 academic peers based in Australia and 
worldwide and supporters from our local community. The list 
of those contacted includes senior academics from highly 
prestigious institutions. We received around 122 comments 
in reply, which is a good return rate during the quiet of the 
holidays. Many well-wishers provided positive assessments of 
the School and its flagship degree. We supply a few of those 
encouraging comments below:

“Congratulations on the creation of top-rate program! I just 
had a look at your annual report and am impressed by your 
achievements in such short order.”

“Such a phenomenal program. Congratulations on your 
success. I will circulate your posting!  

“Let me congratulate you again on your success. Pulling 
something like this off in times that are largely hostile to the 
humanities is an impressive achievement.”

“I read the annual report that you sent, and I was impressed. It 
sounds as if you and your team are doing a wonderful job there.”

“I started my career at St John’s College, and had a lovely time 
teaching the classics. Such a great effort you are leading.”

“The work you have done in launching the School is incredible, 
even more so given the difficult year we’re finally leaving behind!”

“I’ve looked up the School you have created, and it looks 

impressive. The curriculum is so fascinating! Working at such a 
small and interdisciplinary school I would love to send all of our 
interested students there to understand what things are really 
about – and I will definitely suggest it to the best of them.”

“That looks very impressive indeed. You look very well 
supported internally and externally”

“Many congratulations on the new School. It looks to be a very 
worthy endeavor, and sorely needed in these times.”

“Building up a School of Liberal Arts in Wollongong sounds like 
an exciting enterprise and I wish you all the best with it. Science 
and art needs more liberty indeed.”

“Many congratulations on launching a new school! That is a 
huge success and of course a hugely time consuming job to do. 
I am sure that under your supervision and effort, it is going to 
become a great school with very successful outcomes.”

“It is very polished, but the content far outstrips its “good 
looks”! It is really impressive to see what you have accomplished 
in the first year, amidst a pandemic.”

“You are for me an example of both brightness and humility. ... 
It’s a great honor for me to be part of the advisory board of this 
exciting School and you can count on me to help in any way I can.”

“What you are doing there is truly impressive! Not just in the 
current difficult circumstances, but in any circumstances!”

It has been and continues to 
be a year of dashed hopes and 
spoiled plans, so all the warmer 
congratulations on pulling 
things off during this time”.
Baroness Onora O’Neill 
Crossbench member of the House of Lords and Emeritus 
Professor of Philosophy, University of Cambridge
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REPORTING

The students have a tough task ahead when they enrol in this program: 
it’s not easy. The workload is high, the pressure keenly felt, the level 
of intellectual skill one that may seem daunting to an outsider. 

I admire them - and they admire one another, something that urges 
each student on to do the very best that they can. But I know from 
my conversations with them that they wouldn’t want it any other way: 
these are gifted young people, who thrive on being treated with such 
equality, dignity, and with genuine interest in what they have to say. 

They know that their work is valued and that it matters 
to us, and will matter when they leave us.” 
Academic staff feedback
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CONTACT INFORMATION 

T: +61 2 4221 4160

E: sola-enquiries@uow.edu.au

School of Liberal Arts  
Faculty of the Arts, Social Sciences and Humanities  
University of Wollongong 
Northfields Avenue 
WOLLONGONG NSW 2522 
AUSTRALIA

The University of Wollongong attempts to ensure the information contained in this publication is correct at the time of production (January 2022); 
however, sections may be amended without notice by the University in response to changing circumstances or for any other reason.   
Check with the University for any updated information including fees. UNIVERSITY OF WOLLONGONG CRICOS: 00102E

tel://61242214160
mailto:sola-enquiries%40uow.edu.au?subject=sola-enquiries%40uow.edu.au

