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Executive summary
This document outlines a set of Best-Practice Principles (BPPs) for CDL for students from
LSES backgrounds and also, describes the process through which these principles were
developed. This work is part of a wider project entitled: ‘Higher-education career advice for
students from low socioeconomic status (LSES) backgrounds’1 which aimed to critically
investigate best-practice initiatives that relate to career education and successful approaches
to productive industry engagement for students from LSES backgrounds.
In short, the Best-Practice Principles for CDL for students from LSES are:
1. A consistent, long-term, life-cycle approach to CDL
2. Curriculum that explicitly teaches students the “hidden” discourses to navigate the
world of work
3. Increased access to CDL
4. School-wide approaches to CDL
5. Parents and supporters as partners in the provision of CDL
6. Students as partners engaged in the provision of CDL
7. CDL professionalised to ensure that students are receiving the highest quality career
education
8. Programs are evaluative and demonstrative of impact on students’ post-school
learning outcomes
9. Impartially led partnerships that value all career pathways and fields of study
10. Clearly defined partnership practices that engage all stakeholders in the provision of
CDL
11. Student-centred approaches to CDL
12. Place-based approaches to CDL
13. Non-linear journeys through the world of work normalised

1

This project was part of Federal Government funding administered through the National Centre for Student
Equity in Higher Education (NCSEHE)
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Later in this document (here), these principles are interpreted for different stakeholder
groups, namely, government departments of education; universities and industry; school
leaders; career advisers; teachers; and students; and mapped against the projects’
recommendations.
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Introduction
This document outlines a set of Best-Practice Principles (BPPs) for CDL for students from
LSES backgrounds and also, describes the process through which these principles were
developed.
There are many different terms and combinations of terms used to describe career-related
activities; for example, “career advice” and “career guidance”. “Career development
learning” refers to:
learning about the content and process of career development or life/ career
management. The content of career development learning in essence
represents learning about self and learning about the world of work. Process
learning represents the development of the skills necessary to navigate a
successful and satisfying life/career (McMahon, Patton, & Tatham, 2003,
p.6).
Essentially, this definition highlights the need for students to learn both knowledge and skills
in career/ life management and acknowledges that this may occur with or without
intervention (McMahon et al., 2003). Crucially however, CDL may be assisted and fostered
through appropriate and intentional career services and programs, and is an important goal of
schooling (McMahon et al., 2003).
The identification of BPPs for CDL for students from LSES backgrounds is part of a wider
project entitled: ‘Higher-education career advice for students from low socioeconomic status
(LSES) backgrounds’2. The project aims to critically investigate best-practice initiatives that
relate to career education and successful approaches to productive industry engagement
for students from LSES backgrounds. The diversity of learners in Australian higher education
(HE) means that the sector has to ensure that relevant and specific career advice is available
to all students at all stages of their educational journey. The goal of this research is to

2

This project was part of Federal Government funding administered through the National Centre for Student
Equity in Higher Education (NCSEHE)
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understand how school-embedded modes of CDL can productively be expanded beyond
traditional sources such as career advisers and counsellors in order to establish a set
of principles and a ‘guide to partnerships’ which can be used across the sector to improve
career education.
Specifically, the project has:
•

undertaken an international literature review and desktop audit to explore best
practice in the field;

•

conducted focus groups and semi-structured interviews with university students from
LSES backgrounds, parents and legal guardians, and stakeholders to understand
career-making trajectories and successful approaches to CDL;

•

developed a set of principles and resources that gives consideration to the
stakeholders within this space that might underpin approaches to CDL and elements
of effective partnership working; and

•

implemented and evaluated programs developed according to best-practice principles.

This document represents how these outcomes were achieved by 1) providing an overview of
the methodology which was used to create these BPPs; 2) presenting the principles in detail
and 3) situating the principles in relation to existing best-practice principles/frameworks
across Australia, the UK and Europe.
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Methodology
This section outlines the development of the BPPs for CDL for students from LSES
backgrounds, that is, how they have been conceived, audited and revised to date.
The development of the BPPs has been an ongoing iterative process, illustrated in Figure 1.
Literature
review &
desktop
audit
BPPs first
draft
Practitioner &
expert panel
input

BPPs second
draft

Interviews &
surveys

Pilots of CDL
best-practice

Expert Panel
input

BPPs Final

Figure 1: The development of the BPPs

The first task in this process was an extensive international review of the literature related to
CDL for students from LSES backgrounds (Austin, O’Shea, Groves, & Lamanna, 2020b).
This review drew together the findings from studies across the world and identified an
emerging set of factors which are considered to be best practice in the field of CDL for
students from LSES backgrounds. At the same time, a desktop audit (Austin, O’Shea,
Groves, & Lamanna, 2020a), or online search, of prominent career programs for primary and
10

secondary school students was undertaken. The desktop audit shed further light on factors
which could be considered best practice in CDL. At this stage, a draft of Best-practice
principles for CDL for students from LSES backgrounds was developed.
The draft of the BPPs was presented to practitioners and researchers at the Equity
Practitioners in Higher Education Australasia (EPHEA) conference (November 2019) and
input was garnered from attendees at the presentation as well as the wider project team and
expert panel. In light of the considered and insightful feedback from these practitioners and
researchers, the principles were refined into a second draft.
Next, the principles were considered in light of the findings from Stages 2 and 3 of the
project. Stage 2 involved interviews and surveys with stakeholders, parents/ guardians and
students. Throughout the data collection and analysis phases of this stage of the project, the
research team reflected on the BPPs, making notes, additions and changes to them where
appropriate.
Stage 3 of the project involved the BPPs (second draft) being implemented and evaluated in
pilot CDL programs across five locations, and interviews being conducted with the project
team about the usefulness and effectiveness of the BPPs (second draft).
The BPPs presented here (BPPs final) are the result of a highly iterative and reflective
approach adopted to ensure their thoroughness and rigor (Srivastava & Hopwood, 2009) as
well as their usefulness and applicability to practice going forward.
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Best-practice principles
The iterative process of consultation with literature, experts and practice described above informed the final version of Best-practice principles for CDL for
students from LSES backgrounds, which are detailed below:

Recommendation 1: The Department of Education, Skills and Employment’s National Careers Institute to implement the concept and term Career
Development Learning (CDL) consistently across Australian career-related activities to usefully clarify, connect and direct endeavors across sectors and
political and geographic boundaries.
Best Practice
Principles

For the Department
of Education…

For stakeholders…
i.e., universities,
industry

For school leaders…

For career
advisers…

For teachers….

For students…

Long-term, life-cycle
approach to CDL

CDL is developed and
planned in curriculum
embedded ways
commencing in primary
school and continuing
through secondary
school.

Engagement with
schools needs to
commence in primary
school, with CDL
continuing as students
transition into tertiary
education or
employment.

Strong partnerships and
transition processes are
developed between
feeder primary schools
and high schools to
ensure continuity of
CDL for individual
students.

Careers loops are
created between final
year primary school
students, their teachers
and families to ensure
continuity of CDL for
individual students.

Primary-school teachers
have embedded CDL
opportunities, explicitly
taught within key
learning areas as part of
their curriculum content.
This is then continued in
high schools, amongst
secondary-school
teachers.

Students have
developed personalised
CDL plans in primary
school that are
continually reviewed
and refined throughout
their educational
journey.

Curriculum that
explicitly teaches
students the “hidden”
discourses to navigate
the world of work

National careers
curriculum that
specifically addresses
the need to (1) expose
students to the
possibilities available
through the world of
work; (2) for students to
learn about self; and (3)
develop skills to

Authentic CDL
activities are designed
by stakeholders that
provide real world
experiences to students
which are linked to the
national careers
curriculum.

Create opportunities for
whole-school planning
to enable competencies
to be embedded within
and across the
curriculum.

Careers content extends
beyond resume writing
and interview skills, to
include skills to
navigate job markets,
independent learning
approaches etc.

Students are exposed to
a range of different jobs,
industries and
workplaces that is
linked to the curriculum
areas they are exploring
within the classroom.

Students develop an
understanding of self,
including their strengths
and interests.
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navigate complex job
markets.

Increased access to
CDL

Ensure equality of
access to career
education within
schools by setting
guidelines for each
Stage within the school
that articulates the
number of one-on-one
consultations with
careers advisers, number
of authentic careerrelated experiences and
number of timetabled
career lessons available
to students.

Authentic CDL
opportunities are
designed as whole-ofcohort activities and are
open to all schools,
rather than through
existing established
networks.

A CDL implementation
plan needs to be
developed at a school
level that articulates the
CDL opportunities
explicitly available to
students as they
progress through school.
(This needs to be
appropriately budgeted
for and resourced).

Career advisers need to
maintain detailed
records about student
engagement in CDL
activities across the
school to inform where
resourcing needs to be
dedicated to, to ensure
equitable access for all
students.

Teachers are embedding
career education into
their curriculum, within
individual key learning
areas.

All students are offered
opportunities to engage
with authentic careereducation experiences
that are not limited by
their perceived school
achievement or
background.
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Recommendation 2: The Department of Education, Skills and Employment’s National Careers Institute to develop a plan for CDL that clearly articulates
the responsibilities of schools, parents and supporters, and external stakeholder groups across the student life cycle.
Best Practice
Principles

For the Department
of Education…

For stakeholders…
i.e., universities,
industry

For school leaders…

For career
advisers…

For teachers….

For students…

School-wide
approaches to CDL

CDL is an explicit
component of all key
learning areas of the
Year 7 to 12 school
curriculum.

Stakeholders
acknowledge their role
as part of a broader
approach to CDL, with a
student-centred
approach to post-school
futures without limiting
students’ exposure to
pathways and
professions.

A whole-school plan to
CDL is developed, with
clear responsibilities for
career advisers and
classroom teachers
articulated.

The career adviser acts
as a facilitator to
providing CDL
opportunities across the
school, rather than the
sole provider of CDL to
students.

Teachers share their
educational journey and
career experiences as
part of their classroom
teaching and incorporate
careers content in the
curriculum so students
can connect classroom
learning to potential
jobs.

Students are engaged
with a broader range of
career opportunities and
fields of study across all
key learning areas.

Parents as partners in
the provision of CDL

Produce a suite of
information and
resources for parents
that increase parent’s
knowledge and
understanding of the
opportunities and
pathways available to
their children.

Stakeholders design
CDL activities that
provide opportunities
for parents to engage in
programs alongside
their children (i.e.,
providing
complementary
resources,
communications to
parents or co-visits with
their children).

A whole-school plan to
CDL is published on the
school’s website, with
suggestions for parents
to extend CDL within
the home context.

Create opportunities to
engage parents and
supporters in a wholeschool approach to
career education,
including professionaldevelopment sessions
for parents,
communications with
parents before and after
career activities etc.

Embed conversations
about students’ career
goals as part of existing
parental engagement
opportunities as part of
the curriculum (i.e.,
reporting, parent/teacher
interviews etc.)

Students are engaged
with career advisers,
alongside their
parents/supporters to
design and implement
their personalised career
development plans.
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Students as partners
in the provision of
CDL

Students, parents,
teachers and
stakeholders are
engaged as partners in
the design and feedback
loops in integrating
CDL as part of the
wider curriculum.

Authentic CDL
activities are codesigned with students,
parents and schools to
ensure that programs are
meeting the diverse
needs of students.

A whole-school
committee established
on CDL that includes
student representation.

Past students are
engaged through
‘alumni’ mentoring
programs which would
see them return to the
school to provide
guidance for students in
post-school decisionmaking activities.

CDL activities are
designed in ways that
facilitate student choice
in identifying and
engaging with
curriculum embedded
CDL activities.

Senior students have
opportunities to mentor
junior students about
their post-school
decision making.
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Recommendation 3: The Department of Education, Skills and Employment’s National Careers Institute to work collaboratively with state-based
education departments to enhance the quality of CDL in schools and, in turn, the post-school outcomes of all students.
Best Practice
Principles

For the Department
of Education…

For stakeholders…
i.e., universities,
industry

For school leaders…

For career
advisers…

For teachers….

For students…

Professionalised CDL
to ensure that students
are receiving the
highest quality career
education

Establish a national
position description for
career advisers that
articulates a minimum
qualification level, key
attributes and roles and
responsibilities.

All staff located in
tertiary education
institutions and industry
have access to
professional
development alongside
schools focused on
creating authentic CDL
opportunities.

Employ a Career
Education Coordinator
across a directorate of
schools that can
coordinate external
partnerships and provide
professional
development
opportunities for careers
advisers within the
directorate.

All career advisers to
have at least a Graduate
Certificate in Career
Development.

All teachers engage in a
minimum of one
accredited professional
development session per
year, focused on how
career advice can be
applied within their key
learning area.

All students to have a
personalised career
development plan that
establishes goals that are
unique to the learner
and scaffolds their
learning about career
education.

Schools set their own
individualised targets in
relation to CDL that are
monitored and
published. These then
inform annual school

Students’ post-school
outcomes are tracked
and monitored at a
school level.

Feedback loops are
embedded into teaching
and learning practices
aligned to CDL, to
formatively monitor

Students, parents and
teachers are engaged in
a bi-annual review of
their personalised CDL
plan.

Establish a scheme to
incentivise experienced
career advisers to work
in schools with high
proportions of students
from equity groups
including LSES
backgrounds, RRR areas
and Aboriginal and
Torres Strait Islander
students.

Programs are
evaluative and
demonstrate an
impact on students’

National key
Feedback mechanisms
performance indicators
(both pre- and postfor CDL are established.
activity) are embedded
into CDL activities,
A national graduate
with an aim for
destinations survey is
implemented six months
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post-school learning
outcomes

post Year 12
completion.

continuous
improvement

Tracking of student
engagement in CDL
activities using a unique
student identifier.

Students’ post-school
outcomes are tracked
and monitored.

planning processes for
the provision of CDL in
the following years.

changes in student
attitudes.

17

Recommendation 4: The Department of Education, Skills and Employment’s National Careers Institute to define effective partnership practices within
the context of CDL, identifying the need for partnerships to be led by “impartial” stakeholders; for example, Regional University Centres or other
independent bodies.
Best Practice
Principles

For the Department
of Education…

For stakeholders…
i.e., universities,
industry

For school leaders…

Impartially led
partnerships that
value all career
pathways and fields
of study

Establish regionally
focused partnerships
with universities,
vocational-education
providers, industry and
non-for-profit
organisations to enable a
whole of region
approach to the
provision of career
education.

Stakeholders operate as
part of a broader
network within their
community, leveraging
their expertise to
contribute to a holistic,
student-centred
approach to career
advice.

Schools engage with a
broad set of partners
within their region to
ensure that students
have access to the full
suite of professions and
pathways.

Clearly defined
partnership practices
that engage all
stakeholders in the
provision of CDL

Schools, higher education, vocational-education providers and industry will need to work together to ensure that all students have
access to a range of pathways and professions. These stakeholders will need to develop partnerships that:
1.
2.
3.
4.
5.
6.

For career
advisers…

Ensure the ‘right’ partnership composition;
Develop a shared vision for the partnership;
Optimise the capacity of schools to engage in the partnership;
Enable a shared governance structure;
Disseminate the ethos of the partnership through organisational layers;
Develop trust and networks through partnership work.

For teachers….

For students…

Students have
opportunities to create
networks and are
explicitly taught
networking skills in
order to increase
employment and careerguidance opportunities.

Further information is included in our Guide to partnerships (Austin, O’Shea, Groves, & Lamanna, 2020c)
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Recommendation 5: Schools and key stakeholders, such as universities, vocational-education providers, industry and community organisations to design
CDL programs in ways that are student-centred and place-based, and that reflect the non-linear journeys that characterise the world of work.
Best Practice
Principles

For the Department
of Education…

For stakeholders…
i.e., universities,
industry

Student-centred
approaches to CDL

National careers
curriculum that
specifically addresses
the need to (1) expose
students to the
possibilities available
through the world of
work; (2) for students to
learn about self.

Place-based
approached to CDL

Non-linear journeys
through the world of
work normalised

For school leaders…

For career
advisers…

For teachers….

For students…

Higher education,
A school culture that values ongoing education and
vocational education
learning as part of employment, rather than
and employment,
promoting specific pathways or professions.
presented as equal
options to students
based on their needs and
post-school aspirations.

Students are encouraged
to explore a range of
pathways or professions,
rather than narrowing
their options based on
the insights of others.

Students have choices
and options to engage in
authentic CDL
opportunities aligned
with their strengths and
interests.

A national platform that
disseminates formal and
official sources of
knowledge in ways that
are accessible for
students.

Opportunities for local
education and career
opportunities are
presented equally next
to opportunities that
require students to move
for work or study.

Local industry and
education providers are
engaged with their
responsibilities clearly
defined within the
whole-school approach
to CDL.

Design CDL activities
that are responsive to
the local school and
community contexts,
considering employment
trends etc.

Create opportunities
within the curriculum
for students to explore
careers and the world of
work within their local
communities.

Students are aware and
have developed
connections with
industry and education
providers within their
local community.

The discourse of CDL
to be shifted to
acknowledge the
flexible and multiple
nature of careers and the
current and future

Tertiary education or
employment is not
positioned as the end
goal, but students are
exposed to real-life
stories where
individuals have moved

Schools should be
engaged with a range of
higher-education
providers, vocationaleducation providers and
industry, with all
students having access

The design of school
based CDL programs
are based on the
discourse of “What’s
first?” and is embedded

Options around
university, vocational
education and
employment are
presented as equal

Students’ career
development plans are
reflective of multiple
pathways and multiple
transition points across
their life cycle.
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pathways into and
through work.

between ongoing
education and
employment across the
life cycle.

to the same engagement
opportunities.

across language utilised
throughout the school.

opportunities to
students.
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Discussion
The best-practice principles outlined here were developed through a rigorous iterative process
of consultation with international literature, Australian experts, and empirical research data
collected in Australia. As a result, the BPPs are a comprehensive list of practices which will
support CDL for students from LSES backgrounds including those from RRR areas. This
discussion examines the comprehensiveness and impact of the set of principles in two ways:
1) by mapping them against existing benchmarks in Australia and internationally, and 2) by
summarising the results of pilot programs which implemented these BPPs.
MAPPING THE BPP AGAINST EXISTING BENCHMARKS
Appendix 1 maps the BPPs against existing standards in Australia, the United Kingdom and
Europe. In Australia they are mapped against the Career Industry Council of Australia’s
(CICA) guiding principles (CICA, 2007) and benchmarking resource (CICA, 2014) for
school CDL programs. In Australia, CICA is the national peak body for the career industry
and has developed these documents to support practitioners, principals and leaders in
Australian schools in providing quality career services to students. However, neither of these
tools are compulsory for use in Australian schools and neither can be applied across the
school, VET and HE sector.
In the United Kingdom, the Good Career Guidance Report identifies eight benchmarks for
good ‘career guidance’ for English secondary schools. Funded by the Gatsby Charitable
Foundation, the underlying project examined examples of career provision in England and
overseas to identify the different dimensions of ‘world-class’ career guidance. The
benchmarks have been embedded in the UK Department of Education Career Guidance
Strategy (Department of Education - UK, 2017).
The European Lifelong Guidance Policy Network (ELGPN), made up of 30 member
countries, created Guidelines for Policies and Systems Development for Lifelong Guidance: A
reference framework for the EU and for the Commission (European Lifelong Guidance
Policy Network, 2015). The tool synthesises the policy development work of the group and
literature pertaining to best practice to “help improve the quality and efficacy of the career
learning experience of all EU citizens” (European Lifelong Guidance Policy Network, 2015,
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p.7). The focus of the framework is on dimensions of policy to be taken into account when
planning services in a variety of settings including the education and training sector.
When mapped against the four resources described above, the Best-Practice Principles for
CDL for students from LSES areas is by far the most comprehensive resource to date. While
inclusivity is addressed in existing documents, the BPPs presented for CDL in this document
are informed through an equity lens.
Consideration of context (BPP12) is a clearly identified need for CDL programs stated in
these BPPs but this consideration is also absent from the existing documents. Also weakly
stated in existing documents is the need for continuous training and development of CDL
staff (BPP7). These BPPs highlight the need for general and specialist CDL staff capacity
enhancement.
The CICA Australian resources do not identify the need for long-term, life-cycle approach
(BPP1) and the EU does not identify the need for a Partnership Approach (BPP9 & BPP10).
The need for a student-centred, strengths-based approach (BPP11) was absent (EU) or
weakly stated (UK and AU) in existing documents. A strong stance on advocating for a
strengths-based approach is a strength of these BPP. Also, while the CICA benchmarking
document suggests that CDL services should be informed by input from the broader
community, the EU and UK documents only suggest that parents and community members
should be users of the services. These BPPs assert that key influencers and supporters of
students should be engaged in program design and implementation (BPP5).
While the UK benchmarks identify the need for a whole of curriculum approach (BPP4),
existing AU and EU documents do not address this practice. Similarly, existing AU and EU
documents do not state the importance of national and institutional policy and senior
leadership support for CDL programs.
These BPPs (BPP2 & BPP13) also point to content which should be taught as part of bestpractice CDL, namely the “hidden” discourses required to navigate the world of work and the
normalisation of non-linear journeys.
The mapping of these BPPs against existing AU, EU and UK benchmarks clearly show the
comprehensiveness of the BPPs which were developed through a process of repeated review
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and reflection. Furthermore, the quality of the principles has been established via empirical
evaluation, the results of which are discussed next.
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RESULTS OF BEST-PRACTICE PILOT PROGRAMS
The value and useability of the BPPs were empirically evaluated as part of the wider project.
Further details are available in the final report (Austin, O’Shea, Groves, & Lamanna, 2021)
and individual case studies. Presented here is a summary of the results as they relate to the
application of the BPPs.
As discussed earlier, Stage 3 of the wider research project involved the BPPs (second draft)
being implemented and evaluated in pilot programs across five locations3. The pilot programs
were:
•

Pilot program 1: Beyond the role of career adviser – A teacher professional
development program

•

Pilot program 2: Industries of the future – A university preparation intervention for
non-school-leavers

•

Pilot program 3: Careers breakfasts - A career-information program for parents of
high-school students

•

Pilot program 4: Find your future focus - A place-based career-education program for
high-school students

•

Pilot program 5: Explore your future – A career-exploration and mentoring program
for primary-school students <<documents will be available online>>

As can be seen from Table 1, the pilot programs were designed with best practices in mind.
Specifically, all of the pilot programs increased access to CDL through partnership with
universities; were evaluative, student-centred, and place-based; and valued and normalised all
pathways and options. Other principles of best practice were implemented where relevant.
For example, Pilot program 1 addressed the need for CDL to be long-term, school-wide, and
professionalised, and Pilot program 3 engaged parents as partners to provide CDL to other
parents. The pilot programs demonstrated how the BPPs could be used by practitioners to

3

Due to COVID-19 restrictions on visits to schools, implementation and evaluation of the fifth program was
delayed and is not included in this document. However, the work that occurred in the design of the program
informed by the BPPs was influential on the final BPPs. The case study for this pilot will be available online
during 2021.
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design CDL interventions which reflect best practice and which have the best chance of
success.
Table 1: Matrix of BPPs embedded in pilot programs
Best-Practice Principles

Pilot 1

Pilot 2

1. A consistent, long-term, life-cycle approach to CDL.

x

2. Curriculum that explicitly teaches students the “hidden”
discourses to navigate the world of work.

x

x

3. Increased access to CDL.

x

x

4. School-wide approaches to CDL.

x

5. Parents and supporters as partners in the provision of
CDL.

x

Pilot 3

x

Pilot 4

Pilot 5

x

x

x

x

x

x

x

6. Students as partners engaged in the provision of CDL.

x

x

7. CDL professionalised to ensure that students are
receiving the highest quality career education.

x

8. Evaluative and demonstrative of impact on students’
post-school learning outcomes.

x

x

x

x

x

9. Impartially led partnerships that value all career
pathways and fields of study.

x

x

x

x

x

10. Clearly defined partnership practices that engage all
stakeholders in the provision of CDL.

x

x

x

x

x

11. Student-centred approaches to CDL.

x

x

x

x

x

12. Place-based approaches to CDL.

x

x

x

x

x

13. Non-linear journeys through the world of work
normalised.

x

x

x

x

x

The success of the pilot programs was evidenced through their evaluation data. Primary
program impact across all pilots can be classified into two areas:
•

Increased knowledge; and

•

Improved confidence and attitudes.
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In each of the four pilot programs that had been delivered at this time, all had seen the
program participants increase their knowledge about careers in specific ways. In Pilot 4, year
7 and 8 school students demonstrated increased awareness of local jobs and careers; the
importance of doing well at school and selecting valuable electives; and the role of TAFE/
University in pathways to work. Pilot 2 participants, students in university pre-entry courses,
expanded their knowledge of future in-demand jobs in their region that might interest them.
In Pilot 1, teachers involved in a professional development course increased their knowledge
of career terms and roles, and the nature and importance of a whole-school approach to CDL.
Participants in some of the pilot programs also expressed changed confidence and attitudes.
Parent participants in Pilot 3 indicated increased confidence in supporting their child with
career choices. Primary-school students in Pilot 4 expressed confidence that they might be
able to get the job they want in their location. Finally, in Pilot 1, teachers expressed increased
confidence in having career conversations with their students and a positive attitude towards
implementing a whole school approach to CDL.
These results demonstrate that programs designed according to best-practice principles have
the potential to be effective at increasing CDL knowledge and improving confidence and
attitudes around CDL.

Conclusion
This document has outlined a set of BPPs for CDL for students from LSES backgrounds. The
principles were developed through an iterative, rigorous process of consultation with
literature; current program information; and practitioners, students, parents, key stakeholders,
and researchers (n = 616 project participants/contributors).
When mapped against existing benchmarks in Australia and internationally, it is clear that the
principles outlined here are more comprehensive than any previously released. Furthermore,
the results of implementation of the principles justify their effectiveness at meeting the CDL
needs of practitioners, parents and students across a variety of contexts.
It is hoped that via widespread dissemination, this document will support best-practice CDL
for students from LSES backgrounds, including those in RRR areas, across the student life
cycle.
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Appendix
Map of BPPs against benchmarks and standards of best practice internationally.
(Gaps indicate that there are no corresponding principles in that resource).

Best-Practice Principles

4

AUSTRALIA
CICA benchmarking
resource (CICA, 2014)

1. A consistent, long-term,
life-cycle approach to CDL.

3.a4 Resources are
appropriately targeted to
student need.

2. Curriculum that
explicitly teaches students
the “hidden” discourses to
navigate the world of work.

2.b The service responds
to diversity, actively
promotes its services and
engages with difficult to
reach or at-risk students.

AUSTRALIA
CICA Guiding
Principles (2007)

5. Differentiate service
provision to
accommodate
diversity.

UNITED KINGDOM
Gatsby Good Career Guidance Benchmark
(2014)

EUROPE
ELGPN Guidelines for Policies and
Systems Development for Lifelong
Guidance (2015)

1. Every school should have a stable, structured
careers program.
2. By the age of 14, all pupils should have accessed
and used information about career paths and the
labour market to inform their own decisions on
study options.
3. Opportunities for advice and support need to be
tailored to the needs of each pupil.

Good practice policies and systems: support a comprehensive approach to
career learning for school pupils
-promote careers education in the
curriculum
-develop a strategy for career
education from primary, through
secondary and in vocational streams.

3. A school’s careers programme should embed
equality and diversity considerations throughout.

Good practice policies and systems
are:
-sensitive and responsive to pupil
diversity and gender;
-target pupils at risk of early schoolleaving.

Numbers here are those allocated to the principles in the original documents.
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3. Increased access to CDL.

1.b Service design
supports the overall aims
and objectives.
2.c Information and
technology used by the
service is contemporary
and supports the service
aims and objectives.

4. School-wide approaches
to CDL.

2.b Teaching staff have
an understanding of the
diverse student
population, and can
describe how they have
supported students to
access targeted career
development services
where appropriate

5. Parents and supporters
as partners in the provision
of CDL.

4.b The service is
informed by input from
the broader community.

3.b Staff performance is
linked to the aims and
objectives of the service.

1. Promote awareness
of the service and
goals.
3. Users/ clients have
access to career
information and are
assisted in their
understanding of that
information.

1. The careers program should be published on the
school’s website in a way that enables pupils,
parents, teachers and employers to access and
understand it.

Various career education
programmes, experience-based
learning, and workplace learning are
combined along with the provision of
telephone and web support, and faceto-face individual and collective
careers activities.

4. All teachers should link curriculum learning with
careers.

The development of an extensive
strategy for teaching career
management and entrepreneurial
skills from primary school through
secondary school and in vocational
streams.

6. Forming formal and
informal links with
schools, employers,
parents, community
organisations and trade
unions

2. Parents should be encouraged to access and use
information about labour markets and future study
options to inform their support to their children.

Good practice policies and systems
assists pupils, parents, teachers and
school management at key learning
and work decision-making points.

7. Provide staff with
sufficient support to
deliver a quality
service.

1. The program should have an identified,
appropriately trained person responsible for it.

Good practice policies and systems
support and improve the initial and
in-service training or guidance
practitioners and other school staff.

6. Students as partners in
the provision of CDL.
7. Professionalised CDL to
ensure that students are
receiving the highest quality
career education.

28

8. Programs are evaluative
and demonstrative of impact
on students’ post-school
learning outcomes.

2.a Student outcomes are
defined and monitored.

4. Create channels for
generating/
incorporating user
feedback.
8. Monitor outcomes of
service provision.

1. The program should be regularly evaluated with
feedback from pupils, parents, teachers and
employers as part of the process.
3. Schools should keep systematic records of the
individual advice given to each pupil, and
subsequent agreed decisions. Students should have
access to these records.
3. Schools should collect and maintain accurate
data for each pupil on their education, training or
employment destinations for at least three years
after they leave school.

Good practice policies and systems
support the monitoring of guidance
programs including by pupil, parent,
teacher, and employer feedback;
Support the collection of data on
post-school destinations;
Promote career learning outcomes as
a means of monitoring quality and
effectiveness.

9. Impartially led
partnerships that value all
career pathways and fields
of study.

4.a The service builds
and maintains
partnerships with other
stakeholders – such as
education and training
providers, employers,
industry groups, and
support services – to
support student career
development.

6.3 Service providers
create and maintain
constructive
partnerships with other
stakeholders in the
career development
process.

5. Every pupil should have multiple opportunities to
learn from employers about work, employment and
the skills that are valued in the workplace.
7. All pupils should understand the full range of
learning opportunities that are available to them.
This includes both academic and vocational routes
and learning in schools, colleges, universities and in
the workplace.

Good practice policies and systems
involve stakeholder interests, e.g. the
general public and social partners, in
the design of policies
and delivery systems for lifelong
guidance.

10. Clearly defined
partnership practices that
engage all stakeholders in
the provision of CDL.

4.a The service builds
and maintains
partnerships to support
career development.

6. Collaborate with
other facilitators of
career development.

5. Every pupil should have multiple opportunities to
learn from employers about work, employment and
the skills that are valued in the workplace. This can
be through a range of enrichment activities
including visiting speakers mentoring and
enterprise schemes.
6. Every pupil should have first-hand experiences
of the workplace through work visits, work
shadowing or work experience.
7. All pupils should understand the full range of
learning opportunities that are available to them.
This includes both academic and vocational routes

Utilise pre-established career
guidance services and products which
are delivered through external
agencies and contractors.
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and learning in schools, colleges, universities and in
the workplace.
11. Student-centred
approaches to CDL.

1.a Service aims and
objectives are based on
identified student and
organisational needs.

2. Ensure user
entitlement.

3. A school’s careers programme should actively
seek to challenge stereotypical thinking and raise
aspirations.
8. Every pupil should have opportunities for
guidance interviews with a careers adviser at times
to meet their individual needs.

12. Place-based approaches
to CDL.

2.a Teaching staff
understand diverse
student populations and
support students to
access appropriate
services.

3.2 Information used as
part of service delivery
is appropriately
contextualised and
explained.
5.3 Services are
accessible to
individuals from a
range of cultural,
social, economic and
ethnic/minority
backgrounds.

3. Opportunities for advice and support need to be
tailored to the needs of each pupil and needs to
embed provisions for diversity and equity.

Good practice policies and systems
are sensitive and responsive to pupil
diversity and gender.

13. Non-linear journeys
through the world of work
normalised.
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